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Abstract
This study seeks to explore the resilience and settlement of refugee youth through critical
narrative. Objectives of this study are: (1) to explore the facilitators and barriers of the
resettlement phase of youth refugees and to identify ways in which services and policies can
better facilitate youth refugees' successful transitions to Ontario, Canada, according to the
teenagers themselves and, (2) to explore in brief youth refugees' health status throughout the
resettlement process, according to their own perspectives. This study explores the literature to
date of refugee youth and settlement issues, assesses the pros and cons of the use of visual
methodologies, specifically the use of body mapping with refugee youth, presents critical
narratives of the participants, and provides implications for further research and practice.
Findings suggest that time for body mapping interviews was greater than envisioned; there
were no major health concerns among participants and; education, relationships with family
and friends, faith, and hope for the future are key contributors to the resilience of refugee
youth.

Keywords: resilience, settlement, refugee youth, body mapping, visual methodologies, critical
narrative, transformative paradigm
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INTRODUCTION

r
'Too often do we think of ourselves as just individuals,
separated from one another, whereas we are connected
and what we do affects the whole world. When we do
well together, it spreads out; it is for the whole of
humanity" (Tutu, 2011, p. ix).
V

>

✓

This study is concerned with refugee youth. Around the world, many youth are forced to flee
their home country because of war and violence (UNHCR, 2010). In 2009, an astounding 10.5
million refugees were of concern to the UN Refugee Agency. Among these refugees, more than
half were minors, the majority seeking asylum from Asia (45%), Africa (29%), and Europe
(15.5%) respectively. According to article 1 of the 1951 Convention, "a refugee is any person
who/...owing to well-founded fear of being persecuted for reasons of race, religion, nationality,
membership of a particular social group or political opinion, is outside the country of his [or
her] nationality and is unable or, owing to such fear, is unwilling to avail him [or her] self of the
protection of that country''YUNHCR, 2010,). Youth are particularly vulnerable to the settlement
processes of being a refugee as they already face the overwhelming transition from
adolescence to adulthood.
In France's (2007) book, Understanding Youth in Late Modernity, he explained the role
shift that has largely affected youth transitions into adulthood within the last decade. France
also addressed the shift from community responsibility to self-regulation and individualization
where youths' transitions to adulthood are far less defined and more uncertain than ever
before. Youth face the 'uncertainty' period where education is a high priority to increase
employability and experience greater success in their futures increasing the period of
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adolescence. Yet the types of opportunities available to youths are limited by the structures
around them. Class, gender, race and inequality remain strong influences on transitions to
adulthood. These influences are more strongly perceived in marginalized groups within
Western society such as youth refugees.
Similarly, Thompson (2007) described German sociologist Ulrich Beck's argument
regarding biographical locations of transitions from adolescence to adulthood in two
categories, the "non gender specific extended educational transition" (p. 96) and the "more
gender specific accelerated transition". The former is associated with traditional gender roles
that lead to early parenthood, leaving school early, lower paying jobs or unemployment.
According to this author, government policy focuses more heavily on this category of youths in
terms of preventing government dependence, providing services and punishing deviance.
Many refugee youths fall into this category by default because of challenges faced with low
socio economic status, difficulties in school, and taxing settlement transitions.
1.0 Situating Myself
Before delving further into my thesis, it is necessary to share how this study came to be. The
issues of refugee youth have become a growing curiosity and issue of injustice to me because of
my own background in Africa. I am a Canadian, Caucasian female in my early twenties. My
mother was born and raised in Rhodesia, now Zimbabwe, until she was 18 years old when she
came to Canada while the rest of her family left everything they had and fled to South Africa
due to political strife and violence developing in Zimbabwe. My father came to Zimbabwe
when he was 16 years old as his parents were stationed from Zambia to Zimbabwe as
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missionaries. My parents met in Zimbabwe and to this date have been working as missionaries
doing relief and development work in Northern and Sub-Saharan Africa.
As such, I have had the opportunity to visit many countries in Africa numerous times and
have developed a passion for international justice as a result of my observations. I have seen
little boys drink from gutters and babies crawl on the side of the road in above ground sewage
while their mothers shovel it to make a living. I have been to orphanages and shanty towns and
seen incredible poverty. I have heard countless stories of violence and oppression. I know I
have not seen or heard the worst of it. Through this growing passion I have been drawn to
issues such as the Rwanda genocide and the current issues in Darfur, Sudan and have sought
information on the many aspects of contextual violence in Africa.
With this experience I often wondered how youth can overcome traumas of war such as
watching their whole family murdered in front of them, enduring multiple rapes and torture,
and having to leave the familiarity of home to seek refuge. I also doubt my strength in similar
situations and as Thomas, Thomas, Nafees, and Bhugra (2004) stated, I have succumbed to the
"goldfish bowl" (p. 120) perspective of the western world where I considered all refugees as
being unwell because I could not imagine going through such things and overcoming. As
research has informed me, refugee youths are survivors because the resilience of this
population has proven itself in a variety of circumstances (Green, 2007). Hence, I have
identified the need to examine how youth overcome such barriers as war and violence in a
variety of cultures and settings and how they come to successfully resettle in Ontario, Canada.

3
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Upon meeting my supervisor (LM), we discussed using creative methodologies to engage
youth in a more meaningful and culturally relevant way. Transformative ontology, to which I
subscribe, claims that "reality is constructed such that certain individuals with power have a
greater probability of having their version of reality given privilege" (Mertens, 2009, p. 306).
Therefore, we decided the methodology used had to reduce power imbalances providing more
power to the participants so that the data collected was primarily the participants' reality. The
methodology for this study had to provide opportunities for establishing trust between the
researcher and participant because I as the researcher am financially privileged, much older,
and more educated than the study population. Besides, I am Caucasian providing me with an
unspoken power advantage and privilege (McIntosh, 1989). As McIntosh (1989) stated, white
people are unconsciously socialized to take for granted the invisible privileges that are
associated with having white skin. In this study, I try to be aware of the privileges I possess
simply because I am white.
The methodology would also have to provide a medium that would be engaging and
neutralize the sensitive issues discussed during the interview related to the context of leaving
home and coming to settle in Canada. First, we discussed using Photovoice to gain insight into
the supports that make refugee youth resilient as well as to explore the facilitators and barriers
within the settlement system (Wang & Burris, 1997). However, we decided against this method
because of associated costs of providing youths with cameras, development, and training. As
well, we wanted to use a more unique methodology to inform the research. Next, we
considered using life story boards, a board game allowing the participant to reveal their history

4
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in a less confrontational way avoiding harmful recounts from the past through a life narrative
(Chase, 2005). However, the toolkit had not been released at that time and it would have been
too expensive for our small budget. After much debate, we decided to use body mapping
because it is less expensive than the aforementioned methods, yet it is a unique methodology
and provides a more neutral setting than standard interviews. Also, my supervisor (LM) was
trained in the body mapping technique and was in the midst of a large body mapping research
project with adults at the time, therefore she could train me in facilitating body mapping and
could provide expert advice throughout the process. The case for the use of body mapping in
this study, including its use with youths and resilience research, will be discussed in further
detail in Chapter 3. The use of body mapping is an innovative technique to facilitate a dialogue
in which we can begin to ask refugee youths how we can create bridges of understanding
together, to provide the services refugee youths often need while transitioning without
creating an 'Us' versus 'Them' divide, and where our ultimate goal is to "do well together"
(Tutu, 2011, p. 11).
In this study, I acknowledge myself as a relative outsider to my population of study
(Witcher, 2010). I am not an insider because I am not a refugee youth and I cannot "claim to
'understand' the experiences..." (Dwyer & Buckle, 2009, p. 57) of this population. I do not
choose to simply be an outsider but position myself in 'the space between' because as a
researcher in this area, I am familiar with the challenges refugees face through the literature I
have read and the experiences I have encountered with refugee youths (Dwyer & Buckle, 2009;
Witcher, 2010). More personally, I have heard the narratives and seen the resulting challenges
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experienced by both my mother who grew up in war in Zimbabwe and my fiance's parents who
are refugees from Vietnam.
When I started this research journey, I was very excited about this project with the unique
visual methodology and the opportunity to work with refugee youth. However, I did not
foresee the challenges I would face in obtaining ethical clearance, trying to explain my
methodology to field workers with little knowledge of qualitative research, and recruiting from
overburdened and underfunded settlement organizations. I am glad that I chose to focus on
something I am passionate about and I believe that is what got me through those initial
difficulties. I learned a great deal from those experiences both personally and professionally,
such as developing patience and endurance, not taking situations too personally, and that good
things are worth waiting for. Working with the youth was my favourite part. The refugee youth
I worked with are resilient despite the difficulties they have faced and it was a real joy to hear
their settlement stories, watch them open up and become comfortable with the body mapping
process, and to receive such positive feedback from the participants and gatekeepers about the
benefits of participating in the study. I hope that through this project, peers, fieldworkers,
researchers, teachers, missionaries, and policy makers will come to recognize that though
refugee youth have faced seemingly insurmountable obstacles, the capacity for developing
resilience is strong and needs to be nourished.
1.1 Thesis Outline
As seen in the context of refugee youth above, there is a double burden for refugee youths as
they transition from their country of origin to their host country as well as transitioning from
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adolescence to adulthood. There have been countless studies on settlement processes yet
many questions are still unanswered. What is successful settlement to refugee youths? From
their own perspective, what makes them resilient? How can Canadian policies and services
enhance successful transitions in settlement including that of transitioning to adulthood? The
unique perspective of refugee youths may provide valuable insight in answering these
questions and moving toward more effective interventions for refugee youths. The purpose of
this study is to explore the pre-arrival, arrival and resettlement phases of youth refugees to gain
an understanding of successful settlement processes and how policy and services contribute to
or hinder this process. Objectives of this study are: (1) to explore the facilitators and barriers of
the resettlement phase of youth refugees and to identify ways in which services and policies
can better facilitate youth refugees' successful transitions to Ontario, Canada, according to the
teenagers themselves and, (2) to explore in brief youth refugees' health status throughout the
resettlement process, according to their own perspectives.
Considering the scant amount of literature on the resilience and settlement of refugee
youth from a collaborative research perspective, the aim of this thesis was three-fold. The first
aim was to assess the literature on the resilience and settlement of refugee youth and identify
gaps in the current available knowledge-base. The second aim was to investigate arts-based
research and specifically reflect on the use of body mapping with refugee youth within the
broader frame of this thesis, including its inherent benefits and limitations. The third aim was to
discuss the participants' settlement narratives and implications for future research and
practice.

7
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This chapter provides a brief introduction and overview to the topics discussed in my
thesis. In chapter two, a selective literature review of articles on the resilience and settlement
of refugee youth is presented. A growing body of literature has established the importance of
strengths-based research in the settlement of refugee youths; however, to date, there has been
no identified synthesis on resilience and settlement studies of refugee youths, including
facilitators and barriers to successful settlement, general health status, and policy implications.
The third chapter focuses on doing arts-based research with refugee youths. Here, a
review of visual methodologies involving youth is considered, body mapping is described and
the study of resilience through collaboration and visual methodologies is discussed. Together,
chapters two and three inform the conceptual framework of the fourth chapter which presents
the narratives and body maps of the three participants in this study, the findings, and the
discussion of the experience of adopting critical narratives and body mapping to understand
the resilience and settlement of refugee youth. Finally, chapter five focuses on the implications
of this study on further research in the field.
Findings associated with the two major goals of this study are organised in an integrated
article thesis format. Each article describes specific details pertaining to methods, procedures
and limitations of the study. Due to nature of the integrated article format, repetition of some
basic concepts is inevitable; however, the articles were adapted as much as possible to avoid
unnecessary reiteration.

8
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1.2 Summary Conclusion
Given that resilience is a large component of successful settlement for refugee youths, this
thesis systematically identifies important limitations and strengths concerning the research of
refugee youth to date, including policies, services, and support structures. This thesis also
presents an in-depth understanding of personal experiences of resilience in settlement from
refugee youths themselves to provide a starting point for further inquiry in this capacity.
Previous research indicates that there is a misconception of refugee youths as being unwell
because of their traumatic pasts and the majority of studies in this area to date are deficit
based. With the abundance of refugee youths coming to Canada each year, understanding
facilitators to resilience in settlement and focusing on assets and strengths to improve policies
and services are of growing importance.

9

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH
1.3 References
Chase, S.E. (2005). Narrative inquiry: Multiple lenses, approaches, voices. In N. Denzin & Y.
Lincoln (Eds.), The Sage handbook of qualitative research (3rd ed., pp. 651-679). Thousand
Oaks, CA: Sage.
Dwyer, S.C. & Buckle, J.L. (2009). The space between: on being an insider-outsider in qualitative
research. International Institute for Qualitative Methodology, 8(1), 54-63.
France, A. (2007). Understanding youth in late modernity. Maidenhead, UK: Open University
Press.
Green, C. (2007). Politically-motivated torture and child survivors. Paediatric Nursing, 33(3),
267-270.
McIntosh, P. (1989). White privilege: Unpacking the invisible knapsack. Peace and Freedom.
Mertens, D.M. (2009). Youth resilience research and the transformative paradigm. In L.
Liebenberg & M. Ungar (Eds.), Researching Resilience (pp. 297-317). Toronto, Ontario:
University of Toronto Press Inc.
Thomas, S., Thomas, S., Nafees, B., & Bhugra, D. (2004). 'I was running away from death' - The
pre-flight experiences of unaccompanied asylum seeking children in the UK. Child: Care,
Health and Development, 30(2), 113-122.
Thompson, R. (2007). A biographical perspective. In France, A., Understanding youth in late
modernity (pp. 73-106). Maidenhead, UK: Open University Press.
Tutu, D. (2011). Forward I. In Kronenberg, F., Pollard, N., & Sakellariou, D. (Eds). Occupational
therapies without borders: Towards an ecology of occupation-based practices (Vol. 2, pp.
ix). Toronto, Ontario: Elsevier Ltd.
UNHCR. (2010). Asylum Levels and Trends in Industrialized Countries 2009: Statistical Overview
of Asylum Applications Lodged in Europe and Selected Non-European Countries. Geneva:
United Nations High Commissioner for Refugees.
Wang, C. & Burris, M.A. (1997). Photovoice: Concept, methodology, and use for participatory
needs assessment. Health Education & Behaviour, 24(3), 369-387.
Witcher, C.S.G. (2010). Negotiating as a relative insider: Implications for rigor. International
Journal of Qualitative Methods, 9(2), 122-132.

10

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH
2

THE RESILIENCE AND SETTLEMENT OF REFUGEE YOUTH: A SELECTIVE LITERATURE
REVIEW
N

t

"Resilience-related research with youth is inherently
linked to the goal of furthering social justice and
human rights" (Mertens, 2009, p. 297).

I

J
2.0 Abstract

Refugee youths are often perceived as unwell because of the trauma they experience in their
home country, yet many youths successfully transition to their host country with astounding
resilience.

This study aims to explore the knowledge base of pre-arrival, arrival, and

resettlement phases of youth refugees to gain an understanding of successful settlement
processes. A selective literature review was conducted generating relevant articles published
from 2000 onwards. Key findings indicate that theoretically grounded qualitative and mixedmethods research is needed to gain a deeper understanding of the heterogeneity of refugee
youths' diverse experiences.

Keywords: refugee, youth, settlement, identity, resilience
2.1 Introduction
The research framed in this overview of current and previous literature focuses on the
settlement experience and resilience of refugee youths. The experiences of this marginalized
group have the potential to highlight many important factors related to settlement issues.
First, the experience of refugee youths' settlement in Canada will inform services and policies of
contributing factors as well as the hindrances to successful settlement processes according to
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refugee youths themselves. Second, factors affecting the resilience of this population will be
identified. And finally, the risks and protective factors which influence refugee youths' general
health status will be identified. As a result, the study of refugee youths within the Canadian
context would serve to provide understanding to youth refugee settlement issues and the
contributions policies and services may have to support them.
The purpose of this study is to explore the knowledge base of pre-arrival, arrival and
resettlement phases of youth refugees to gain an understanding of successful settlement
processes among refugee youths. The research questions are:
1) What are the facilitators and barriers of the resettlement phase of youth refugees as
it relates to policies and services
2) In what ways can services and policies better facilitate refugee youths' successful
transitions, and
3) What is the general health status of youth refugees throughout the resettlement
process
2.2 Methods
A selective or integrative literature review was chosen in this instance to address new or
emerging topics focusing on youth refugee settlement issues that would benefit from a
synthesis of the recent literature to conceptualize holistically the knowledge-base to date
(Torraco, 2005). A search was conducted using Scopus search engine to generate relevant
peer-reviewed articles because of its comprehensive database in multiple disciplines such as
psychology, law, nursing, and social sciences. Search terms included refugees and youth and
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settlement. The search was limited to English-language studies published after 2000. An
additional search was conducted to cross-reference articles used in the material previously
reviewed.
A thematic analysis was conducted using data-driven recurrent themes with explanatory
value within the literature (Dixon-Woods, Agarwal, Jones, Young, & Sutton 2005).
2.2.1 Inclusion and Exclusion Criteria
Eligibility for inclusion in the review included (a) a focus on child or youth refugees between the
ages of 12 and 21, (b) a focus on one of the pre-arrival, arrival or resettlement phases and/or its
contribution to settlement in the host country, and (c) a description of how policies and/or
services contributed to this process. Exclusions of publications included those that were (a)
published before 2000, (b) not written in English, or (c) lacking a focus on the aforementioned
inclusion criteria.
2.2.2 Selection Process
The total search yielded 353 articles. After excluding 144 articles published before 2000, a total
of 192 articles were included. Of these, 20 were excluded because they were not written in
English. From the remaining 172 articles, each was retrieved and reviewed by abstract. Articles
that did not provide adequate information on the settlement of refugee youths were excluded.
Studies were included if they provided information on policies and services that contributed to
refugee youths' settlement in the host country. The selection of articles was performed by the
first author (CD), where there were cases of dispute concerning the relevance of the study,
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decision was reached by consensus with the help of the second author (LM). In total, 39
articles met the eligibility criteria.

Figure 2.1
Flow diagram of literature search and selection process

Step 1
Excluded articles using
exclusion criteria

Step 2
Screened titles and abstracts
using eligibility criteria for
inclusion

2.3 Results
All sources reviewed are summarized in Table 2.1. The table shows where most studies on this
topic originate from, how many studies are grounded in theory and the representation of
qualitative and quantitative studies to reveal some of the gaps in the literature on refugee
youth settlement.
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In general terms, the articles focus on the ruthless experiences of refugee youths
including trauma, mental health issues, and coping mechanisms. Many articles also focus on
the social aspects of being a young refugee including acculturation and identity formation, the
family setting, and the importance of education as a mediating factor of settlement. The
presence of theoretical grounding within the material is discussed because of its importance
and underrepresentation within the literature. Finally, since the term resilience was used
inconsistently throughout the literature, resilience is defined to facilitate a more in-depth
discussion.
After the charting and analysis of the 39 articles included in the study, overarching
themes and subthemes emerged (Table 2.2). The overarching themes include The Context of
Refugee Youths, Social Influences on Settlement, Family Influences on Settlement, Educational
Influences on Settlement, and Theory and Resilience.
2.3.1 The Context of Refugee Youth
In this section, trauma and perceptions, mental health and behavioural issues, coping
mechanisms, and unaccompanied asylum seeking children and adolescents (UASC) will be
discussed to highlight the ways in which refugee youths have been portrayed in the literature.
Trauma and Perceptions
It is clear that trauma plays a huge part in how refugee youth come to settle in their host
country, yet according to the literature, service providers should always keep in mind the
potential for resilience in this unique population. However, western perceptions of adolescent
refugees are pervasive in the literature and can be seen as a barrier to effective service
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interventions. Montgomery, Rousseau, and Shermarke (2001) discussed the need to look
beyond refugees simply as victims and identify them as "actors in their own histories" (p. 113)
because they display great resilience in spite of their circumstances. Similarly, Thomas et al.
(2004) emphasised the need for professional service providers to avoid the Western perception
of refugee children through the "goldfish bowl" (p. 120) where we easily stereotype refugee
youths as "unwell".
Nevertheless, the literature frequently highlights the harsh circumstances experienced
by refugee youths. An average of 4.8 violent incidents was recorded per child, sexual violence
being the majority of cases for UASC (Thomas, Thomas, Nafees, & Bhugra, 2004). The authors
stated that this is one of the more conservative statistics. Youth may also join the war efforts
to seek revenge for the death of family or to meet food and shelter needs (UNHCR, 2001). The
UNHCR (2004) reported that in worse cases, youth are abducted to become soldiers resulting in
missed opportunity for education, possible physical or mental health issues including post
traumatic stress disorders and possible exclusion from family or work opportunity in the future.
Mental Health Issues
According to the literature, refugee youth present their distress in different ways. Some
present their distress somatically and progressively, others improve over time, still others may
not present distress until years after the trauma has occurred (Thomas et al., 2004). Crystal
Green's (2007) article, "Politically-motivated torture and child survivors" captured this concept
effectively through three case studies. Refugee youths' pasts can present themselves in a
variety of behaviours such as behavioural problems at school, social withdrawal or nightmares.
Service providers should be able to identify these behaviours as expressions of deeper issues
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and offer their assistance in the healing process. In addition, studies suggest that the trauma
refugees experience can be displayed in other ways including future parenting styles (Spencer &
Le, 2006).
Ethnically appropriate interventions accounting for anxiety, "family, acculturation and
self-identity issues" (Barrett, Moore, & Sonderegger, 2000, p. 131) are also of great importance
for interventions focusing on mental health issues. For instance, Barrett et al. (2000) confirmed
difficulty accessing mental health services, cultural identity sensitivity by service providers, and
the desire to discuss the issues they face are factors that made the FRIENDS program, a
cognitive behavioural intervention based on group treatment, work to alleviate internalising
symptoms of stress. The FRIENDS program is an evolved model of the Coping Cat and Coping
Koala in which skill building involves identifying the link between thoughts and feelings, coping
strategies and promoting positive family skills.
Derluyn and Broekaert (2007) performed a study focusing on emotional and behavioural
problems in UASC in Belgium and found that almost half of all UASC had severe or very severe
symptoms of anxiety, depression and Post Traumatic Stress (PTS). Also, the authors report that
girls tend to internalise these feelings more often, especially if they were raped or forced into
prostitution. Shapiro's (2000) unique perspective of working with refugee youths spoke of the
emotional turmoil youth refugees can struggle with, "these adolescents were trying so hard to
remain in control of themselves that ultimately they were out-of-control—not on the outside
but deep within" (p. 432).
Coping Mechanisms
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In Halcon et al.'s (2004) quantitative work on trauma and coping in refugee youths, the most
frequent strategies to combat sadness were praying, sleeping, reading, and talking to friends
respectively. They highlighted the need for age-appropriate strategies for adaptation and their
work showed that higher education provides a better ability to "negotiate daily life" (p. 23).
Similarly, suppression of traumatic pasts was a significant coping factor for UASC from
Sudan in Goodman's (2004) narrative study on coping with trauma. Efforts to keep their minds
busy with school and other activities was important for refugee youths as one boy concluded,
"thinking a lot can give you trouble" (p. 1184). In his case, trouble referred to the anxiety of
past memories and worries of family members left behind. Many of the traumatic stories told
were stated in a numb, almost absent way to avoid the pain in each memory. As well, many
participants spoke of their survival as being God's will for them, speaking of the faith they had
and how they made sense of the trauma they've experienced. By far, the strongest theme in
Goodman's (2004) work was that education was the "key" to their successful future replacing
powerlessness with a sense of self efficacy in which one day they could be independent.
Likewise, an arts program teaching circus skills to UASC allowed them to move past the
role of asylum seeker, in which they felt was dehumanizing as well as the loneliness and
isolation, to socialize with others and build skills in which they never had the opportunity to
explore previously (Bassel, 2005).
Yohani's (2008) work focused on filling the research gap of how children from war-torn
countries positively settle in their new homeland. Using Bronfenbrenner's ecological theory,
which focuses on the "person, process, context and time" (p. 311), Yohani linked hope and
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engagement in meaningful activity, such as art and personal growth as described by
Bronfenbrenner's theory, to explain how hope can help in the settlement process for those
with stressful life experiences. She found that using children's art to explain their feelings of
hope was insightful to both parents and service providers and how they could help in the
adjustment in the new society. Children's art in the form of photography and their "hope quilt"
(p. 316) was an effective strengths-based approach to exploring settlement issues building
them up through meaningful activities that give them a voice.
Unaccompanied Asylum Seeking Children and Adolescents (UASC)
Incidentally, UASC are a unique subset of the refugee youth population as they face more
vulnerabilities than refugee youths who settle with the support of family (Hodes, Jagdev,
Chandra, & Cunniff, 2008). A study using cross-sectional surveys to explore the risks and
resilience amongst UASC, identified that refugee youths had experienced significantly greater
traumatic events with an average of 28 traumas. Among the UASC, depressive symptoms were
more prevalent in females and post-traumatic stress symptoms were more pronounced for
both genders as they approached the age of 18 suggesting fears of legal status and deportation
and calling for services to ease this transition to adulthood, according to Hodes et al.
2.3.2 Social Influences on Settlement
This section includes the synthesis of related literature focusing on identity formation, the role
of faith, policy, and place-making as social influences on settlement.
Identity Formation
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Identity formation was a key concept found in nearly all the studies reviewed. Successful
identity formation is seen as a protective factor for refugee youth as they tend to perform
better in school, participate in less deviant behaviours and display less mental health issues
(Rossiter, M. & Rossiter, K., 2009). Kumsa's (2006) study exemplified the meaning of belonging
through identity formation in terms of how youths were identified as refugees. Many Oromo
youths' in Toronto did not identify themselves as a refugee because they had already settled in
Canada and their identity shifted to the host country.
Furthermore, programs enhancing cultural identity included dance therapies, school
programs and socialization within youths' own culture (Harris, 2007; see also Coppens, Page, &
Thou, 2001; Naidoo, 2008). These types of programs have proven to be effective in enhancing
cultural identity in a variety of settings including the US, Canada, and even Sudan. Clearly,
identity formation is an important factor in improving refugee youths' settlement processes.
Faith as a Mediating Factor for Successful Settlement
Pentecostal congregations in Tanzania have increasingly emphasised the need and provided the
setting for community, an extended family, and a place for social support and stability for
young refugee men (Sommers, 2001). Participation in faith-based programs in the church
served as a moral compass and place of comfort for many uprooted young men. Other refugee
studies identify the importance of faith as a mediating factor for successful settlement of
refugee youths (Halcon et al., 2004; Stauffer, 2008).
Policies
Among the literature, policy making is at the forefront of promoting change for refugee youths
in some form, yet few studies specifically identify the problem and provide recommendations
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to affect change. Nevertheless, contradictions in policy that hinder successful settlement
especially for refugee youths are identified in the literature. For instance, Jones (2001) spoke of
the large inconsistencies that exist between policies and legislation in the United Kingdom such
as the Children Act of 1989 and immigration legislation that tend(s) to neglect the rights of
children altogether leading to greater social inequalities for refugee children and youth.
Likewise, Derluyn and Broekaert (2008) discussed the struggles UASC face in Belgium as
the legal system defines adolescent and minor in certain terms limiting the services and support
refugee youths receive and often leaving them with dramatically underserved psychological
needs.
Place-Making
Unique to the literature, Sampson and Gifford's (2010) article "Place-making, Settlement and
Well-Being" shed new light on contexts, settings and processes including places that can
contribute to or hinder successful settlement. For instance, for many refugee youth roads were
perceived as a place of danger. Sampson and Gifford suggested that this is because refugees
who come from camps may not have experienced power-driven transportation and fear it.
Once they learned how to navigate the transportation system, this fear dissipated. As well,
dirty, noisy, or busy places or places where fighting occurs such as alley ways were avoided
because of associated dangers. Places of comfort included aesthetically pleasing areas such as
parks, places of education, and places where friends and family can gather.
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2.3.3 Family Influences on Settlement
Recent literature on family influences on refugee youths' settlement process includes
acculturation and implications for family tensions.
Acculturation and Family Tensions
Acculturation is the interaction between two cultural communities resulting in cultural and
psychological changes (Sabatier & Berry, 2008). Sabatier and Berry said "the family is at the
core of the process of acculturation and adaptation" (p. 181). According to these authors, for
those fortunate enough to claim refugee status alongside their parents, parenting styles are
likely a great influence on the acculturation process hindering or enhancing settlement
experiences. Similarly, managing bi-cultural identities has also been identified as a challenge
facing many young refugees (Brough, Gorman, Ramirez, & Westoby, 2003). There are many
reasons for this: 1) socializing and belonging with the community can be difficult; 2) living up to
familial expectations may prove completely opposite to host country identities; and 3) a
commitment to making the host country 'home' was crucial before success in embracing a bi
cultural identity could fully be established.
For UASC placed in foster care, acculturation took on a different context. Discrimination
within the foster families, parents and siblings included, was a common issue (Bates et al.,
2005). There were cultural misunderstandings, differing expectations and power struggles that
led to conflict. Bates et al. concluded that more culturally sensitive training would facilitate
understanding toward youth refugees and foster more effective service interventions.
In the same way, Hyman, Vu, and Beiser (2000) identified certain barriers within the
refugee family leading to mental health issues. First, language barriers were a significant
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stressor for youths in school but this also presented itself within the family as English-language
skills and cultural adaptation tend to occur greater among youths than their parents leading to
a fragmented parent-child relationship, feelings that their parents are overprotective and have
high expectations, or that they simply do not care about them.
Similarly, Wilkinson (2002) stated that youth adapt to their new society faster than their
parents, mastering English and adopting to new values, lifestyles and customs which can cause
tensions within the family as communication can become harder within the home (cited Huyck
& Fields, 1981). Wilkinson proposed the mainstream absorption model to explain how youth
tend to integrate to their new society faster than their parents because of their immediate
introduction to Canadian culture including norms and values through the school system before
entering the workforce. An advantage their parents do not have. Additionally, the underclass
absorption model explains the pattern of social inequality, social economic status and gender.
Youths who reject mainstream culture within their new country tend to drop out of school,
practice deviant behaviour and find themselves as adults in lower-paying jobs and have lower
levels of integration into their new society. Wilkinson's work with former-Yugoslavian refugee
youths found that ethnicity, time in Canada, grade placement at arrival within the education
system, living in a large urban setting and parental health had positive impacts on their
settlement to Canada.
2.3.4 Educational Influences on Settlement
Education was a major theme within the literature including transitions within the school
system as well as after school programs and other skill-building therapeutic programs. The
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following section focuses on protective factors of education, barriers within the education
system to refugee youths, after school programs, and policy and resources that enhance or
hinder education services in terms of aiding the transitions of refugee youths within the new
school setting.
Education as a Protective Factor
Education is a right for all children, yet many are deprived of this privilege (UNHCR, 2001). The
UNCHR (2001) reported that refugee teenagers need to be educated to become literate and
spend time with peers, which can help them adjust in seemingly chaotic circumstances. The
school system is one of the best mediating factors for refugee youth settlement issues because
it is a place where youths in general spend a good portion of their lives and it provides
opportunity for the future including higher paying income, less deviant behaviours, and less
government dependence (Thompson, 2007). For this reason, policies and services should more
directly coincide with the school system, yet many studies suggest this is not the case.
Goldin, Levin, Persson and Hagglofs' (2008) clinician assessment on the effects of child
war trauma on mental health found that 48% of children studied expressed mental health
problems "demanding attention" (p. 212) yet teachers reported a significantly lower rate of
expressing distress in the class room. One theory is that school can be a place of refuge from
the chaos of life and allow for a sense of normalcy in the settlement process. Correspondingly,
in their study on young refugee well-being in Australia, Brough et al. (2003) found social
interaction to be one of the major identified facilitators to positive mental health. Likewise, a
program evaluation of a dance/movement therapy (DMT) program for Sudanese former boy
combatants demonstrated the restorative power of culturally relevant, structured group
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activities where social interaction was crucial to its success (Harris, 2007). An evaluation of a
Cambodian dance program yielded similarly positive results (Coppens et al., 2001).
Education is valued by most refugee communities and serves as a very important
medium for providing refugee youths with necessary services to successfully settle (Hek, 2005;
Goodman, 2004). In Hek's (2005) study of the education experience for refugee youths in the
UK, she found that specialized language teachers, learning English from peers, well-defined
anti-bullying school policies, and supportive teachers and peers who appreciate the value of
refugee students as part of their school culture were helpful supports in the beginning stages of
transitioning to the new education system.
Barriers
Many barriers are identified in the literature relating to education. In a study on Sudanese
refugee youths in foster care, foster parents and social workers alike reported the school
system was ill-prepared for the unique needs of the refugee youth population (Bates et al.,
2005). Relationships with peers were a source of both success and difficulty due to cultural
differences such as a perceived lack of respect for teachers, language barriers, differences in
pursuing dating relationships and seemingly simple tasks such as opening a locker.
Discrimination was also a major concern. However, A study of Vietnamese-Canadian youths
and their resilience in school found that "their experience with racism may have contributed to
their academic motivation and sense of personal efficacy" (Phan, 2001, p. 564) as refugee
youths overcame obstacles that they believed were not insurmountable. Khanlou's (2008)
report on mental health promotion for female refugee youth provides more evidence of this.
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Learning English for the first time, adjusting to new curriculum and learning styles, and parental
expectations of academic proficiency were reported to influence self-esteem and self-concept.
After School Programs
Similarly, after school programs that assist refugees in transitioning to the new education
system are considered effective in enhancing settlement processes. In an Australian critical
ethnography study of an after-school tutoring program, Naidoo (2008) found it helped to
increased self-esteem and literacy skills, belonging within the school community, task
completion, and improved understanding of Australian culture.
Policy and Resources
After school programs and other educational and skill-building services for refugee youths can
be limited or enhanced through policies. Sidhu and Taylor (2009) found that forced
partnerships made between community organizations and schools strained and restricted
services financially as a result of new Australian policy. Although they found that partnerships
can be beneficial to providing refugee settlement services, sufficient resources are needed to
sustain these relationships. Furthermore, resources are needed to implement and support
existing policies that have the potential to enhance refugee youths' learning processes in an
effort to provide successful settlement services. In Sidhu and Taylor's (2007) education website
analysis they found that the majority of the educational sites did not cater to refugee students,
ignoring special needs such as literacy and language skills acquisition. Although these needs
were recognized in Australian policy, policy funding frameworks provided little
acknowledgment of these needs, limiting the success of the learning sites.
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Another barrier identified within Canadian education policy showed that many refugee
youths are placed in the lower-level streams in post-secondary education making them
ineligible to go to University (Wilkinson, 2002). Only those youth taking the university-stream
will have the chance to attend university. As well the limited age of 19 to complete high school
with funding has strong implications for youth refugees who have never received education
before coming to Canada making grade placement a crucial aspect of setting youths up to
successfully complete high school before they must pay out of pocket, which is unrealistic for
most.
2.3.5 Theoretical frames of reference
Little theory has been incorporated throughout the literature concerning refugee youths'
resettlement processes (Figure 2.1). Among the few studies including theoretical perspectives,
as well as the theories discussed above, the ecological approach was used most frequently. The
ecological approach, encompassing the micro, meso and macro levels of a person's life, has
been suggested as a holistic method of working with refugee youth (Ingamells & Westoby,
2008; Sabatier & Berry, 2008). Beiser's model of risk and protective factors and Vatz-Laroussi's
model of family adaptation to a country of settlement were also briefly mentioned in relation
to the ecological approach yet more work on this could be useful to contribute to the current
knowledge-base (Sabatier & Berry, 2008). Kumsa's (2006) work on Young Oromos in Toronto
used dispersal-affinity, which signifies the displacement and resistance that a refugee
experiences, as a mode to explain paradoxical spaces including relational, reflexive, temporal
and glocal spaces within refugees' lives contributing to a sense of belonging within the host
country. In other words, she explores the inconsistencies of refugee life that exist and how
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they navigate these to belong. Stauffer (2008) integrated Bowlby and Ainsworths' attachment
theory with cognitive behavioural theories recognizing that families can greatly influence
refugees' experiences through modeled behaviour. She identified potential effective therapies
based on theory leading to more secure attachment behaviours with caregivers. Finally,
Maslow's Hierarchy of needs is a fitting framework to explain settlement patterns of refugee
youths (Rossiter, M. & Rossiter, K., 2009). If refugees' basic needs (food, water, shelter and
safety) are not met, youths seek to meet their needs through risky behaviours.
2.3.6 Resilience
To better facilitate the discussion of the literature and to fulfill the objectives of this literature
review, the term resilience is defined below as it relates to refugee youths. Luthar and Cicchetti
(2000) described resilience as "positive adaptation despite adversity" (p. 1194; cited in
Goodman, 2004). In terms of her own study on young Sudanese men, Goodman (2004) said
resilience may be a cultural phenomenon in which the context of the cultural values in youth
refugees' home countries facilitates effective coping strategies and thus resilience. She warned
that what seems like resilience could be overcompensation for avoided stress in other areas of
life. Resilience is defined further in chapter 3.
2.4 Discussion
Clearly from the revised literature, the context of refugee youths remains an important
component service providers and policy makers should account for, yet perceptions of youth
refugees should be positive, focusing on their potential for resilience and the contributions they
can make to strengthen their own community. Furthermore, perceptions can greatly influence
how services are provided for refugee youths and an understanding of the different ways youth
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present past traumas is essential to successful service interventions. Ingamells and Westoby
(2008) said, "the line is close between diagnosis and objectification, stereotyping and labelling"
(p. 165) when speaking of youth who are habitually seen as traumatized after witnessing or
experiencing unthinkable suffering in their home country.
Similarly, social factors such as spirituality, faith and other communal activities
contributing to identity formation are crucial. Burgman and King (2005) emphasized the
healing properties of spirituality within a child's world.
The core component of spirituality in the lives of children is ultimately a primary enabler
for successful adaptation to challenges in their lives. Their ability to utilize spiritual
qualities such as hope, courage, and trust underlies their potential across all aspects of
their lives, (p. 153)
Spirituality, which is considered to be inward attributes and faith, which tends to have more
religious influences, are an underrepresented area of concern within the literature, which
deserves more attention for its ability to instil characteristics of resilience in all of us.
Within the biological or foster family unit, great tensions can arise. More research into
the types of services that could mediate these tensions would greatly enhance the integration
of families as a whole into their new society, successfully facilitating settlement processes and
strengthening the community at large.
By far, education is the most researched area within refugee youth settlement literature
and has contributed to a great deal of insightful information to enlighten services and policies
of more effective interventions. Educating teachers on refugees' needs facilitates greater
understanding and leads to more effective methods of teaching and communication. After
school programs have been proven as a great way to enhance the transition into the new
school system yet in many cases, the resources for these programs are not readily available and
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policies may inhibit further learning. More efforts to translate policy into practice through
sufficient training and resources would produce more effective strategies to improve
transitions in education for refugee youths. Without a doubt, services and policies must be
formed through a greater understanding of refugee youths' diverse needs.
Theory is an important part of academic research and literature, which has been
underrepresented within the refugee youth settlement literature. Finlay and Ballinger (2006)
said that theories "determine the course of the research and the quality or style of findings" (p.
23) having valuable influence and providing direction for research. They also noted that theory
often associates back to certain methodologies and philosophies revealing significant
relationships between findings. Theoretical perspectives could enhance the knowledge-base of
refugee youths' settlement processes to date and further contribute to the rigour of such
studies grounding them in proven frameworks of inquiry.
For instance, many studies mention resilience yet few studies define what it means and
how it can be interpreted within the context of refugee youths settlement processes. Wexler,
DiFluvio and Burke (2009) speculated that understanding the intricacies of "collective meaning
making and negotiation...can increase the scope of resilience inquiry" (p. 566) to account for
marginalized groups. They also discussed the gaps in resilience research including meaning
making, values and identity formation that may have significant contributions to resilience
literature especially for marginalized populations. Further inquiry is needed to allow for
meaning-making to occur from a personal perspective and to focus on the dynamic disposition
of resilience rather than a widely held view of resilience as static in nature.
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In the same way, gaps in the literature include a shift away from the problem/deficit
approach to a strengths-based approach. A small number of studies have contributed to this
new approach (Shapiro, 2000; Warwick, Neville, & Kate, 2006). These studies focus on the
strengths-based approach with a focus on supporting resilient behaviours, thus eliminating
barriers. Warwick et al. (2006) advocated for this method as it has proven much better than
the deficit approach that has perpetuated stereotypes in the past by focusing on decreasing
barriers alone through therapy and counselling. The deficit approach has been the Western
trend to date and is uncommon outside Western culture, according to Warwick et al. Similarly,
asset-based community development (ABCD) was developed to counteract the needs-based
developmental approach that has dominated research to date in exchange for a focus on the
community assets that may have been devalued, ignored or gone unnoticed to affect change
(Mathie & Cunningham, 2003). These methods are promising for future research.
Two additional gaps within the literature include longitudinal and mixed methods
studies (Gifford, Bakopanos, Kaplan, & Correa-VVelez, 2007). Few refugee studies measure and
provide meaning to the effects of settlement processes and interventions over long periods of
time. Longitudinal studies and mixed methods studies would be advantageous to inform
services and policies of long-term benefits as well as providing meaning to statistics that are
often provided in quantitative study designs.
Many of the studies focus on specific refugee populations yet little is known about the
heterogeneity of experiences refugee youths from diverse cultures and political settings face.
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More research should focus on heterogeneous samples to investigate the similarities and
differences within the population.
2.4.1 Strengths and Limitations of the Study
To the best of our knowledge, this is the first literature review of its kind in the English
language. However, limitations to this study may include the restricted range of published data
from 2000 to 2010. As well, articles were excluded if written in a language other than English
and only peer-reviewed articles were assessed restricting the parameters in which this review
was drawn from.
2.4.2 Future Implications for Research
Further inquiry focusing on participants' perspectives of settlement and resilience would offer
more insight into the services and policies that better facilitate successful settlement and
provide opportunities to strengthen the strategies that have proven effective through sound
research, as there are no such studies to date.
Future studies should focus on a broader international comparison, including non
English material to provide a greater context to facilitating successful settlement. Also, a review
of mass media images of refugee youth would increase the understanding of contextual aspects
of refugee youth settlement issues and provide more in-depth exploration into social
constructions, stigmas, and challenges this group faces.
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3

DOING ART-BASED RESEARCH WITH REFUGEE YOUTH

r

*\

"By combining ideas of construction and
representation by participants themselves in the use
of visual methods, images act as a catalyst for
transforming thought and understandings of self,
culture, and society" (Liebenberg, 2009, p. 135).

v.

)

3.0 Abstract
Body mapping is a unique visual methodology that has gained popularity over the past
decade. Although it has not been used often in research with adolescents, body mapping
shows promise as a research tool for refugee youths. Here, I explore the possibilities of body
mapping from two standpoints. First, I investigate the feasibility and functionality of body
mapping as discussed in the literature while utilizing it in a critical narrative study exploring the
resilience and settlement of refugee youth. Also, I draw from the experience of the three
participants of the research project who evaluated aspects of participating in the study using
the body mapping technique following in-depth, art-based interviews. As aforementioned in
the literature, body mapping was regarded by the participants as a positive experience allowing
for reflection even if they did not enjoy crafting the map. Technical issues, precautions, and
specificities relating to body mapping are discussed.

Keywords: visual methodologies, body mapping, art-based research, refugee, youth, narrative

40

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH
3.1

Introduction: A literature Review on Visual Methodologies

Although the use of visual methodologies in research is sparse, it has recently gained more
recognition of its usefulness (Harrison, 2002; Pink, 2007). Visual methodologies draw on wider
cultural perceptions as well as categories and metaphors and can be used as a resource for
people to tell their life story (Liebenberg, 2009). In addition, Rose (2007) emphasized the
present shift towards post-modern "oculocentrism" (p. 2), in which images have an increasing
influence on western society. Rose described western society as logocentric because our
tendency is to focus on words, however visual studies may help us to express ourselves beyond
words. Rose posited, "we need to learn to interpret visual images because they are an
important means through which social life happens" (p. xii). Harrison (2002) agreed: "the visual
can provide 'ways of telling' such as in narrative inquiry (p. 864). It has been argued that asking
participants to explain images can elicit a process of assigning meaning to their experience
whether it is an everyday event or one that requires the construction of new identities
(Harrison, 2002, Liebenberg, 2009). Similarly, Liebenberg (2009) sustained that visual
methodologies allow for reflection and communication and raises the voice of the participant
over that of the researcher. In an interview by Peter Holzwarth, David Gauntlett (2006) claimed
that "[visual] methods should be empowering for participants -since they have a creative
opportunity to express and explore something as part of a project that is interested in what
they say" (p. 82). Another interesting feature of visual methodologies, unlike interviews which
require instant responses, is that it allows time for thoughtful reflection (Gauntlett & Holzwarth,
2006; Liebenberg, 2009; Pink, 2007; Glass, 2008). In fact, Cauduro, Birk and Wadis' (2009) artsbased investigation on living conditions of children in Brazil found that interviews alone would
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not have resulted in the scope and depth of information they received from the artistic
expression providing rich, subjective context to participants' lived experiences.
3.1.1

Visual Methodologies and Dialogue: An Issue of Power

Furthermore, making and studying visual images in research can be a very productive research
strategy (Rose, 2007). Liebenberg (2009) showed that,
By combining ideas of construction and representation by participants themselves in the
use of visual methods, images act as a catalyst for transforming thought and
understandings of self, culture, and society, (p. 135)
Many authors suggested that the central focus of analysis is the participants' meaning of self
representation through art and that the facilitation of dialogue counters power imbalances
(Liebenberg, 2009; Drew, Duncan, & Sawyer, 2010; Mitchell, 2006; Glass, 2008). Likewise,
Harper (2002) discussed the importance of a "post-modern dialogue" (p.15; as cited in
Liebenberg & Ungar, 2009, p. 15) focusing on the authority of the subject rather than the
researcher. However, some researchers caution that the claims made when using visual
methodologies can be misleading. David Buckingham (2009) challenged the naivete of the
trendy unanimity around visual studies:
Data from visual research cannot be seen as transparent evidence of inner mental
processes, any more than language can...all research data need to be analyzed in terms
of the context in which they were gathered, the social relationships among the
participants, and the 'expressive' resources (whether linguistic or visual) that are
employed. I would also challenge the repeat claim that visual or 'creative' methods are
in themselves any more 'empowering' than other methods, or that they are uniquely
placed to give participants a 'voice', (p. 648)
Certainly Buckingham has agreed that visual methodologies can be "more engaging and
enjoyable" (p. 648) for some individuals and can elicit more in-depth information than other
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methods. He did, however, caution that some degree of reflexivity is needed to understand the
resulting power relations. Buckingham warned the power relations that make it "possible for
participants to 'speak'" (p.635) need to be addressed before utilizing visual methodologies. In
the same way, from this study experience, it became clear that addressing power imbalances
when working with youth is particularly important.
3.1.2

Using Visual Methodologies with Youth

Visual methodologies are used often with children and youth because they have proven
effective in eliciting knowledge and giving youth a voice (Harrison, 2002; Drew, Duncan, &
Sawyer, 2010; Mitchell, 2006; Piko & Bak, 2006). Liebenberg (2009) posited,
Visual methods work well with marginalized groups such as youth, where issues around
trust and communication are problematic and may increase the possibility of cultural
misunderstandings and misrepresentations, (p. 132)
In recent years, there has been a plethora of health research using visual methodologies with
youth (Mitchel, 2006; Drew, Duncan, & Sawyer, 2010; Piko & Bak, 2006).
Clearly the use of visual methodologies provides significant benefits in research. As
mentioned, using visual methodologies in research can provide opportunities for meaning
making. The use of art in research also has the ability to integrate dialogue and balance power
disparities making the use of visual methodologies a great option for vulnerable populations.
Similarly, art is well-suited for studying the experiences of children and youth.
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3.1.3

The Embodiment of Narratives: The "Reinvented" Use of Body Maps in Social and Health
Research

One unique collaborative visual tool that has gained popularity over the past decade is body
mapping. Body mapping is a life-size representation of self, using art, slogans and symbolism to
articulate one's life story. It is a creative process which allows the participant to reveal their
history in a less confrontational way avoiding harmful recounts from the past through a life
narrative ("Art for positive living and social change", 2009). Body mapping originated in 2002
by Jane Solomon at the University of Capetown, South Africa as a therapy for women with
HIV/AIDS and has evolved into workshops for many other diseases, traumas, and living
conditions (Devine, 2008; MacGregor, 2009; Weinand, 2006; "Psychosocial Wellbeing Series,"
n.d.). The use of body mapping is promising for research with refugee and immigrant
populations where language/literacy and cultural background may inhibit other approaches
such as interviews.
Before delving further into the benefits and limitations of body mapping, a clear distinction
must be made between this new form of body mapping and the previously used techniques.
There are three historical contexts and uses for body mapping: (a) biomedical field; (b)
occupational health and safety; and (c) education, therapy, and research. Perhaps the most
widely understood context of body mapping is the biomedical concept of anatomically mapping
the body. Conversely, body mapping has been utilized in occupational health and safety for
over 50 years to map health hazards and risks present in the workplace (Keith & Brophy, 2004;
Keith, Brophy, Kirby, & Rosskam, 2002).The majority of this work has been done from a post
positivistic perspective (Willis, 2007) within an anatomical frame of reference, however the
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recent trend toward visual methodologies in research has leant itself well to providing feedback
on the understanding of the embodiment of narratives in certain populations by mapping
illness on the body through art (Mitchell, 2006; Crawford, 2010). Finally, the reinvented form of
body mapping discussed in this study has evolved in therapeutic and research practices to
investigate a range of illnesses and health concerns, primarily HIV/AIDS because that is where
the therapeutic roots of body mapping began ("Art for Positive," n.d.; Bisallion, Detchema,
Smith, Solomon, & Morgan, n.d.; "Body Mapping," 2010; "Body Mapping Project," 2010; "Body
Maps," n.d.; Boyce, n.d.; Brett-MacLean, 2009; "Community Education," 2010; Devine, 2008;
"Living and Thriving," n.d.; MacGregor, 2009; McLay, 2006; Mehes, et al., 2009; "Psychosocial
Wellbeing Series," n.d.; "Who Am I?," 2007). Other forms of body mapping research have
addressed mental and sexual health issues (Mwaluko, 2002), eating disorders and chronic pain
(Brett-MacLean, 2009). Also, Brett-MacLean (2009) suggested body mapping as a useful tool for
investigating trauma and place-making.
In Canada, the adoption of body mapping as a research tool is scarce (Bisallion et al.,
n.d.; "Body Maps," 2010, "Community Education," 2010, McLay, 2006, "Psychosocial Wellbeing
Series," n.d.) and is primarily focused on creating awareness for HIV/AIDS ("Living and Thriving,"
n.d.; Mehes et al., 2009; "Community Education," 2010). Still, therapeutic body mapping has
been adapted into a variety of treatments including trauma resolution, identity creation, and
exploration of the human spirit for indigenous populations ("Artists in the Barn," n.d.; "Body
Centred," n.d.; Canadian Artists, 2008; Crocker & Baldinger, 2009).
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As mentioned earlier, body mapping has grown in popularity as a research tool to
convey narratives of life events within certain populations (Brett-MacLean, 2009). However, to
date, little data has been found to indicate the use of body mapping as a research tool with
child and youth populations. In fact, there were only two studies found that directly relate to
children or youth. One is an adaptation of this new form of body mapping to explore different
aspects of HIV/AIDS such as adolescent sexuality in Africa (Mwaluko, 2002). The other study
focused on children's perceptions of health in central Philippines (Mitchell, 2006).
Nevertheless, the potential for the use of body mapping as a research tool for the child and
youth population seems to be great considering the growing popularity of visual methodologies
in research with youth to date and the engaging nature of body mapping.
There have been claims of many benefits for using body mapping with youth. The art
provides a more neutralized medium to share a life story than an interview would and it is more
self-directed because it allows for creativity, which many authors such as Liebenberg (2009) and
Gauntlett and Holzwarth (2006) argued is an asset for visual methodologies in research. Space
and time are also interrelated in body mapping. Because body mapping is completed in
subsequent sessions due to its several steps, participants have time to reflect on what they
have said in previous sessions and how they want to proceed in future sessions. A typical
interview or questionnaire could not allow for this reflection, creativity or self-direction and, as
previously mentioned, allowing participants to reflect on experiences can be transformative
(Gauntlett & Holzwarth, 2006; Liebenberg, 2009; Pink, 2007; Glass, 2008). Visual methodologies
have proven to work well with younger populations (Drew, Duncan, & Sawyer, 2010; Kirova &
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Emme, 2008; Mitchell, 2006; Piko & Bak, 2006), therefore the use of body mapping with this
population should be investigated further.
On the other hand, one has to acknowledge that body mapping is a fairly new research
methodology, thus there are still areas within the methodology that need to be developed
further. The scarcity of literature to date on a standard analysis of body map data is at the
forefront. For instance, Besten (2010) warned against the possibility of researchers relying too
heavily upon their own interpretations in the analysis of visual methods. He recommended
that the best way to avoid this is to use verbal back-up such as interviews or questionnaires to
cross reference with the art produced. Guillemin (2004) also suggested the use of visual
methodologies should be paired with other forms of data collection to inform the art.
Conversely, Buckingham (2009) warned "we need to develop methods that can deal specifically
with the visual dimensions of such material, rather than falling back on participants' verbal
accounts" (p. 648). This difference between researcher perspectives emphasizes that the need
for a more standardized analyses of body mapping is justified and further development may
advance the effectiveness of body mapping as a research tool.
In the next section, the use of collaborative visual methodologies such as body mapping
will be justified and situated in resilience research. As well, resilience will be defined and
located within a transformative paradigm that will guide this study.
3.1.4

Researching Resilience through Visual Methodologies

Michael Ungar (2008) suggested youths' ability to utilize available resources, opportunities and
supports may be key to developing resilience. He defined resilience as follows:
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In the context of exposure to significant adversity, whether psychological,
environmental, or both, resilience is both the capacity of individuals to navigate their
way to health-sustaining resources, including opportunities to experience feelings of
well-being, and a condition of the individual's family, community and culture to provide
these health resources and experiences in culturally meaningful ways. (p. 225; as cited
in Liebenberg & Ungar, 2009, p.6)
This definition of resilience is central to this study.
Resilience research has consistently found that approximately 80% of children and
youth, including those experiencing early stressful or traumatic events, manage to overcome
these barriers in adulthood (Benard, 2004). The question then is why do some at risk youth
grow up to become thriving adults while others continue to struggle with delinquency, mental
health issues and relationship problems? The objectives of this study seek to address that
question and align with Liebenberg and Ungar's (2009) strengths-based approach to resilience:
Resilience research is about identifying the strength of individuals and communities in
order to replicate what is working in the lives of those who cope successfully, helping
others who are equally vulnerable to change the odds stacked against them. (p. 18)

However, the concept of resilience has not always been considered as a capacity.
Recently, misconceptions of the nature of resilience as an attribute one either poses or does
not have been addressed (Benard, 2004). As a result, the focus on resilience has shifted from a
deficit based model to the notion of resilience as a "universal capacity" (Benard, 2004, p. 6) that
is inherent in everyone and transcends race, class, physical and historical boundaries. There is
much to learn from those who have displayed resilience in the face of adversity (Benard, 2004;
Liebenberg & Ungar, 2009). For this frame of reference, resilience is an outcome of healthy
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development therefore; although this is beyond the scope of this study, the complexities of
healthy development must be explored in more detail in future projects.
3.1.5

Resilience and Collaborative Research Using Visual Methodologies

In research, Liebenberg and Ungar (2009) warned against assessing outcome variables based on
the researcher's own culturally, value-laden judgements, especially researchers educated in
western models because it may limit the understanding of individual and cultural experiences
of resilience within certain populations. The push toward more equitable forms of research and
the study of resilience have led to a surge of participatory and collaborative research which is
said to decrease power disparities. Liebenberg (2009) suggested the use of visual
methodologies can span across cultures if it is done reflexively and equitably by prioritizing the
participant's voice through collaborative research.
Most resilience research tends to focus on children and youth, correspondingly
Liebenberg (2009) suggested that the use of visual methodologies is well-suited for resilience
studies. Liebenberg, a leading resilience researcher in Canada, works with vulnerable youth
across cultures. As mentioned previously, visual methodologies counter power imbalances,
provide more engaging mediums for knowledge creation and meaning making, and offer rich
narratives that may not be elicited through interviews alone. More specific to resilience studies,
Liebenberg suggested that visual and participatory methodologies "bring great depth to
conversations about health-related phenomena like resilience, adaptation, and hopefulness,
enhancing the quality of data gathered and thickening accounts of participants' experiences"
(p. 133).
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3.1.6

Resilience in the Transformative Paradigm

Addressing power relations are crucial to social justice within the transformative paradigm.
Mertens (2009) claimed it is a researcher's "ethical obligation" (p. 303) to address power
disparities. To further elaborate,
Transformative participatory research requires that the researcher recognize the power
differences that result in marginalization of potential stakeholders from the decisions
made about the research process and the use of the findings, (p. 311)

In brief, the basic beliefs of transformative paradigm are: (1) axiology - work toward social
justice within regulatory codes such as ethics protocol, (2) ontology - individuals in power
define reality therefore oppression must be recognized, (3) epistemology-cultural sensitivity is
crucial for relationships to be built on trust, and finally (4) methodology - can be quantitative,
qualitative or mixed but must be dialogic in nature. The transformative paradigm is well-suited
for resilience research because it "has the potential to speak to social change" (Mertens, 2009,
p. 299).
This study is situated in the transformative paradigm because it addresses issues of power
and oppression and moves toward social justice, cultural sensitivity and dialogue which are
compatible to resilience research and the research of refugee youth. These are the issues that I
sought to understand in designing this study. As previously mentioned in Chapter 1 ,1am a
Caucasian female, and therefore am sometimes unconsciously naive to the privileges I possess
simply by being born white (McIntosh, 1989). Because of this, I believe it is my responsibility to
seek out ways in which to be culturally competent and promote social justice, especially as a
Canadian because Canada is known for its diversity. By social justice and cultural sensitivity I
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mean providing opportunities for people of all nationalities to live well in Canada regardless of
cultural differences, and respecting the cultural differences that make us unique, respectively.
Furthermore, my education within health studies has pushed toward more culturally informed
practices, however, as I have come to find, there is a large discrepancy between current
practices and policy. It is important to understand the facilitators and barriers to resilient
settlement for refugee youths so we, as a country, can move toward a more inclusive society
providing opportunities to refugee youth who, for no fault of their own, were born into a life of
hardship and oppression.
In the next section I explain the body mapping methods and frame the benefits and
limitations demonstrated in this master's thesis project focusing on understanding the unique
experiences of resilience and settlement in refugee youth.
As stated in Chapter 1, the purpose of the overall research study is to explore the pre
arrival, arrival and resettlement phases of youth refugees to gain an understanding of
successful settlement processes. Objectives of this study are to: (1) explore the facilitators and
barriers of the resettlement phase of youth refugees and to identify ways in which services and
policies can better facilitate youth refugees' successful transitions to Ontario, Canada,
according to the teenagers themselves and, (2) explore in brief youth refugees' health status
throughout the resettlement process, according to their own perspectives. The unique
potential to gain insights and provide feedback on the feasibility and functionality of body
mapping with refugee youth is also explored.
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3.2 Methods
This section explores the study design in terms of methods for (a) ethics and recruitment and (b) data
collection.
3.2.1 Ethics and Recruitment
Ethics approval was obtained from the University of Western Ontario's Research Ethics Board
(UWO-REB; Appendix A). Youth between the ages of 14 and 20 years who self-identify as
refugees, reside in Ontario for no more than 5 years, and who speak and understand English
were eligible. The youth (n = 3) were recruited with the help of gatekeepers from varying
settlement organizations across south-western Ontario from October, 2010 to March, 2011.
For participants under 18, parental consent was sought. All youth were required to sign an
additional consent form themselves. Youth were notified of their option to opt-out at varying
times throughout the study. An ethical requirement from the UWO-REB was that a list of harm
indicators (Appendix E) and debrief guide (Appendix F) be in the researcher's possession at all
times throughout the sessions in case trauma was triggered. Harm indicators included
outbursts of emotion, disassociation, and nervousness to name a few. The debrief guide
required that I stopped every so often to ask if the participant needed a break, if they felt
comfortable with the interview and body mapping process, and to remind them that they have
the right to skip questions or stop at any time.
3.2.2 Data Collection
Before describing the data collection process, it is important to note that I was trained in the
body mapping technique. My supervisor (LM) was trained in the Canadian and the traditional
South African techniques of body mapping. A set-up to provide the proper preparation for me
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to act as a body map facilitator was developed. We asked two of my peers within the Health
and Rehabilitation program to help me in this pilot process. One acted as a participant and the
other helped me to set up and get the art supplies ready throughout the process. Because the
participant was not a refugee youth, we decided her narrative would focus on her life as a
student. Using the facilitation guide (Appendix B), my supervisor led the session and directed
me along the way, reminding me to ask questions to explore the narrative more, such as how
did that make you feel and can you draw that on your body map? As well, it was important to
ask the participant if they needed a break at certain points in the process, especially after
sensitive issues were discussed. Finally, it was important to build rapport throughout the
session to find commonalities and build a sense of trust and respect with the participant. The
training session went really well and I enjoyed learning more about my peers. The feedback
from my peers was also favourable. They both enjoyed learning about the body mapping
process and the participant valued the opportunity to reflect on her life as a student.
The data collection process with the youths consisted of two individual body mapping
sessions and a third debrief and evaluation session. The first session included a demographic
interview (Appendix C) and focused on the youths' settlement experiences. This included body
tracing and settlement journey activities as well as some homework to create a symbol, slogan
and message to others. The homework piece allowed time for the participants to reflect on the
messages they wanted to portray in their body map and was not meant to take up too much of
their time. The second session focused on the life of a refugee youth after migration and
included discussing personal symbols and slogans, marks on/underthe skin, self-portraits,
message to others, body scanning, and support structures. This session drew on the homework
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piece from session one. In the third session, a short evaluation of the study was filled out by
each participant, the participants' body maps were returned to them laminated, and we
discussed their experiences in the study.
The data collection was conducted in the community organization the participants were
recruited from. In most cases, only the researcher and the participant were present, however
in two separate cases participants asked if the gatekeeper could also be present for the first
session, which was promptly accepted. The body mapping and interview sessions one and two
were audio recorded for further analysis. The third debrief session was not recorded because it
was only added as a requirement of the UWO-REB.
Field notes and reflexive journaling were done after each interview as well as reviewing
each transcript to reflect on issues, biases, and first impressions of the resulting data.
3.3

Interpretations and Discussion: The Analysis of Body Maps: Classification, Interpretation
or Situated Collaboration?

In this section I will explore the peculiarities of the body maps as a tool to elicit narratives with
youths. Specifically, I will describe the framework for interpretation of the data collected in this
study.
It is important to note that the intent of body mapping interpretation in this study was
not to produce a psychological portrait of the participants through their artwork but rather to
learn from the participants' unique stories and gain insight into their perspective of being
resilient.
Every person has a different way of knowing, understanding and being in the world and
therefore, no one person will see and interpret an image the same as another so it is important
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to justify interpretations in research. Gillian Rose (2007), an expert in visual methodologies and
author of Visual Methodologies: An Introduction to the Interpretation of Visual Materials has
provided general guidelines of the interpretation of visual data in research. Rose advocated for
a critical approach to visual methodology that emphasizes reflexivity as the basis for
interpretation. Rose also provided guidelines of justifying interpretations of images produced
through visual methodologies and suggested that "interpreting images is just that,
interpretation" (p. xiv). Furthermore, Rose proposed that the "...ways in which both what is
seen and how it is seen are culturally constructed" (p.2). She suggested that the meaning of an
image is made at three sites, the site(s) of: (1) production of the image—how it was made; (2)
the image itself—components of the image; and (3) the audience—the relationship between
the image and the intended message (p. 13). Although Rose does not address health research
specifically, these sites have guided interpretations of other health studies such as Guillemin's
(2006) multiple studies on understanding illness conditions. An adaptation of these sites will
guide the interpretation of data collected in this study.
Consequently, all interviews were transcribed verbatim using an adaptation of Meyer
and Estable's (2007) Guidelines for Transcripts and imported into NVivo 8 Qualitative Data
Analysis Software. Conventional qualitative thematic interpretation, an approach to qualitative
analysis, was done by coding categories 'directly and inductive!/ from the data (Zhang &
Wildemuth, 2009, p. 309). Such codes included facilitators, barriers, family, education, and
many more. To assemble the framework of the body maps analysis I drew heavily from Chase's
(2005) ideas on narrative inquiry throughout the process such as narrative strategy. Narrative
strategy draws attention to the complexity within each individual voice as well as the diversity
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in the voices of the participants as a whole (Chase, 2005). In more detail, the narrative strategy
involves listening to the narrator's voice including subject positions, interpretive practices,
ambiguities, and complexities, within the narrator's story. Narrative linkages can then be
developed by the researcher and an interpretive process is created between the researcher and
participant (Chase, 2005).
Digital pictures of the body maps were taken before they were laminated and returned
to the participants. The body maps were systematically analysed for symbolism, slogans, use of
colour, and relevant themes both comparatively between each other and individually as a
whole to gain further insight. When necessary, the interpretation went back and forth from the
verbal narrative to the artistic narrative to provide "contextual meaning" (Liebenberg, 2000, p.
144) crucial to the inquiry.
Data collection, transcription and interpretations were done in an iterative process to
ensure emersion within the data and to properly identify specific and emerging themes.
Participants' authentic linguistic style was kept as it was delivered to protect what they are
trying to say from misinterpretation and also to demonstrate their English language abilities.
Data analysis stopped when there was a goodness of fit with the research question and the
purpose of the study was satisfied (Finlay & Ballinger, 2006). This study was a situated
collaboration in which the participants' meaning of their experiences was the source of
knowledge production and I, as researcher, was a co-creator of the knowledge through
thoughtful dialogue. An extensive description and interpretation of the data will be presented
in the next chapter.
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3.3.1

How Useful Can Body Maps be for Youth Research?

Clear benefits and challenges were identified in the use of the body mapping methodology with
refugee youth. Specifically, my own experience as researcher in this project yielded a plethora
of insights into the utility and best-practice of body mapping with youth and working with
settlement agencies. Also, the study evaluation (Appendix D) the youths completed at the end
of the three sessions provided positive feedback to reflect on. Finally, technical issues such as
space and time availability, costs, picture taking and lamination will be discussed as they
pertain to the use of body mapping. From this project, it can be inferred that key issues of
social research adopting body mapping are (a) recruitment and parental consent, (b)
technicalities and preparation for data collection, and (c) data collection through body mapping
and interviews.
3.3.1.1 Recruitment and Parental Consent
There were only three participants in this study. Our goal was to recruit 4 to 6 participants
because of the nature of narrative inquiry, including the vast amount of resulting in-depth data,
and the time restraints of conducting a master's thesis. However recruitment proved more
challenging than anticipated. After approaching many settlement agencies, it became clear
that many workers in this field were simply too busy to recruit participants. As well, the body
mapping process had to be explained in great detail because the methodology was so new that
the workers did not fully understand its use and potential benefits within the field. Most
workers I approached were very excited about the new methodology and wanted to learn more
however, some were not aware of certain features of qualitative research. One example was
the questions about the reasons for having such a small sample size for the study. These
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complex issues required more time and discussion to elicit buy-in from settlement agencies
than would probably be needed for a traditional interview based project.
Among the five youths indicated by the gatekeepers and approached through the
participating settlement agencies, one decided not to participate, four decided to participate,
and one of the four dropped out after the first session. The youth approached who did not
participate immediately said he could not participate once he found out art was a major
component of the study because he was "not good at it”. After many failed attempts to contact
the participant who dropped out after the first session, I am uncertain about what reasons he
had for not completing the study except for previous conversations about his large school
workload. As a result, his commitment to school may have limited his time and availability for
this study. However, this may also suggest that art may be intimidating to some youth and may
deter some from participating. Nevertheless, for those who were uncomfortable with art but
still participated, clear benefits were identified within the sessions. Both youths who did not
complete the project, the participant who did not start and the participant who dropped out,
were male therefore, gender issues could have been present because telling their stories to a
female facilitator may have made them uncomfortable.
Another significant issue involved in recruitment was receiving parental consent. I
originally asked for parental consent to be waived in the institutional ethics application because
it may cause more barriers for youths in having to relay sensitive information to their parents
and/or guardians, and additional travel and time restraints. My request cited Flicker and Guta's
(2008) article on issues of parental consent in sexual health research with adolescents. Flicker
and Guta argued that adolescents 14 years and older "are competent to make informed
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decisions" (p. 1) and that involving parents may deter youth from seeking help. As well,
requiring parental consent could impede principles of justice as many adolescents may be
excluded from the study based on the difficulty of the topic for parents and youth, potentially
causing harm or silencing their voice. Finally, mandating parental consent to teenagers can be
confusing in research since it may conflict with community programs offered to youth
populations in which it is already granted that they do not need parental consent. However,
these reasons weren't sufficient for the UWO-REB members and they did not grant us the wave
because of fear that the study design, namely the body mapping and its novelty, posed too
much of a risk to the youths participating.
Many of the youths expressed interest in participating in the study, however were
concerned about getting parental consent because of language barriers, transportation, cost
and time issues. Participating in a study could make participants' parents wary about
competing times for other duties such as homework, chores, and babysitting siblings. In order
to accommodate those difficulties, with the help of the gatekeepers and my advisory
committee, we decided to explain the study in-depth to the participants and have them sign
their own consent form. After that they could take the parental consent form home to get their
parents to sign it and bring it back to the next session. This worked well in almost all the cases;
however, it might have prevented a greater participation in this study, for the above mentioned
reasons.
3.3.1.2

Technicalities and Preparation for Data Collection

From the experience provided by this study, certain aspects of doing visual methodologies in
research require advanced preparation. It is mandatory to have plenty of time and physical
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space available to you to perform the body mapping activities. Working with settlement
agencies can be difficult because it may limit the availability of space depending on what
resources they have. They are often holding after-school programs and other activities that can
limit the rooms and time available to you and depending on their sources of funding, their
resources for physical space can be limited.
For this study, two of the participants were recruited out of the same agency and the
availability of a room was limited to only 4 hours per week making it hard to arrange times we
were both available and then to also be flexible during the sessions allowing the participant
more time to elaborate in discussions. Having more times available is a great asset in ensuring
timely completion of the body map.
The size of the room available to us was crucial since the paper with which the body
map is created on has to be life size and there had to be enough room for me to trace around
the participant's body and work comfortably. I was also fortunate to have spacious rooms
available to me at each organization with a large table and chairs. This allowed enough room
for the participants to lie on the floor and to be traced on the paper. As well, the paper was
moved to the table after the tracing activity so that all other activities were done at a
comfortable level.
The paper used to complete the body map needed to be large enough that the
participant could fit their full body. As well, they were given the option to add more length in
case they wanted to add their slogan or artwork on the top or bottom of their silhouette. Cost
and availability of this kind of material can be a problem. As well, I tried to provide a wide
variety of crafting materials to ensure the participants could create what they wanted without
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being limited to the art supplies. However, I could not provide wax crayons because I did not
want to take the risk of melting spots in the lamination process and ruin the body maps. One
participant took her body map home to work on it and asked if she could use the paints and
brushes that I provided because she left hers at school. She also borrowed some materials
from the organization. Financial constraints for craft material and lack of space and resources
at home may be a factor to consider when granting the participants the ability to take home the
artwork for completion.
Finally, after the body maps were completed I had to take pictures of them so I could
return them but still have the images to interpret. Finding correct lighting and angles proved to
be challenging. I found the best way to take a photo was to tape the body map to a hard
surface floor, turn the room's overhead lights off, turn the camera's flash on, and to hover the
camera directly above the body map in the centre by standing on a chair. Taking a variety of
sizes of pictures to use in a variety of mediums (publications, exhibitions and/or presentations)
proved to be helpful to show details of the body map. Likewise, taking pictures of specific parts
of the body map was also helpful to ensure all components of the body map were captured in
detail for interpretation and presentation. Some cropping was done to remove areas captured
in the picture outside of the body map like the floor or wall. Paying attention to lighting, angles
and size of the photographs is necessary to capture a representative picture of the body map.
3.3.1.3 Body Mapping and Interviews - Previous Experiences with Artwork and Body Maps: The
Exclusionary Legacy of Arts and Crafts
In the past, art education was extremely exclusionary in nature "...reflecting a Eurocentric bias"
(Hurwitz & Day, 2007, p. 34) in which multiculturalism in art was dismissed under quality
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control. According to Hurwitz and Day (2007), decisions of which pieces were considered
quality art were made by those in power, usually upper class Caucasians (p. 34). As a result,
Hurwitz and Day reported that the post-modern world has only recently, but swiftly started to
embrace differing perspectives in art such as feminism and multiculturalism. This may be a key
subconscious influence in the lack of self-efficacy of many youth to do art. The desire for
acceptance of the participants' very personal realities represented through art may weigh
heavily on their minds and thus, may cause them to be self-conscious.
At some point in the interviews, all of the participants expressed insecurities in drawing.
However, as per the style of facilitation, if they were not able to express themselves with art in
the specific task, they were able to compensate by telling their story verbally due to the nature
of the combined body mapping and interview sessions. Guillemin (2004) and Liebenberg (2009)
have also said that we have been conditioned to make meaning of situations in our lives
through words; therefore the participant may at some points feel more comfortable explaining
their situations verbally rather than artistically. For instance, one participant was exceptional at
the art and put in extra hours aside from our sessions. She was very quiet and reserved so her
story was primarily guided by the symbols she drew and she would elaborate from there.
Another participant was much more verbal in her responses to questions asked explaining in
great detail what she meant at each point; however she relied on me much more to help make
decisions on the artistic processes involved in creating her body map. This reliance on others to
make decisions for the youth may stem from the current education system.
In Paulo Freire's (2009) book, Pedagogy of the Oppressed, he compared the current and
growing trend towards a banking style of educating to that of a problem-posing style of creating
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knowledge. In the banking style, students are oppressed by their limited engagement in
creating knowledge, whereas in the problem-posing style, the notion of authority belonging to
the teacher is diminished and "the students—no longer docile listeners—are now critical co
investigators in dialogue with the teacher" (Freire, 2009, p. 81). While Freire was referring to
the school system in the early seventies, there is reason to claim that this situation may still be
in order for the participants in this study.
The male participant seemed to be the least content with undertaking the art. He
would repeat, "I don't know how to draw well" and counter arguing didn't help so I eventually
suggested writing what he wanted to say on the body map. Liebenberg (2009) agreed with
such methods, "Should participants be unwilling to draw images, simply discussing the images
they wanted to but could not make may also yield valuable data" (p. 137). Buckingham (2009)
posited that whether the data is visual or linguistic in expression, it still needs to be analysed
within the context it was created therefore, multiple expressions are acceptable.
The participant that dropped out after the first session, admitted to being good at art
but at the time he had a religion project to do that had a lot of art in it and he said he was "too
lazy to draw". As a result, the male participants' body maps were sparsely decorated and had
significantly less symbolism than the female participants' body maps. However, both male
participants' verbal recollection of their home country, feelings when coming to Canada and the
message they wanted to present to the world were clear through verbal narrative and were
facilitated by the artistic process of body mapping to some degree. Again, drawing on Paulo
Freire's (2009) discussion on the banking style of education, the growing trend toward core
subjects such as math, science, and English in education, and emphasizing verbal

63

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH
communication over visual representation such as arts and drama may have been a key
influence in the ways in which the participants chose to represent themselves in the body
maps.
One female participant was a unique case because she came to the first session
prepared with ideas about how she wanted to tell her story after learning of the project when
meeting to sign the consent forms. She also put a great deal of effort into the art and wanted
to take the art home with her to complete it. As a result, she invested many hours into her
body map and we added a session to accommodate the time it took to add and explain the
detail she put into it. She had plans to hang it on her wall once she received it back laminated
which may be why she put so much effort into it. Here it is clear that the final product meant
more to her than it may have for the male participants.
The length of time to produce the body map as well as the time between the sessions
were an important aspect of the body mapping technique because it allowed participants to
reflect and think about their experiences in their home country in relation to their life here in
Canada. This is why allowing one week between sessions is critical to the reflection and
production of body mapping. Because this method involves both storytelling and drawing, the
end result can be choppy and fragmented in terms of chronology and flow and sometimes
aspects of the story can be incoherent. The participant may be concentrating on art while the
researcher is trying to elicit meaning and context of the stories. For this reason, the researcher
must reflect on each session and identify areas for the participant to elaborate in the next
session. As well, allowing participants time to reflect on the previous session will allow them to
think about their own meaning of situations and how they can incorporate that into their story
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and body map. Being flexible to each specific participant and the time it took them to complete
the body map was a crucial contributor to the success of this study also.
It was clear over the course of the sessions that the body mapping technique was useful
in building rapport with the youth as they became more comfortable and conversational with
me and the power dynamics diminished. Two key facilitators were (1) reminding them of their
agency in creating their body map, and (2) our shared experience of being a student. First, I
would consistently remind the participant that the body map was theirs and it was up to them
to decide how they wanted to create it. When they asked what they should do, I would give
them multiple ideas based on what they had previously revealed about themselves so I tried
not to mislead them in how they wanted to represent themselves. This conversational style
helped them feel more comfortable. Also, at times in the sessions, the participant would draw
and I had no immediate questions to ask. I was okay with this small time of silence because it
was an opportunity for me to reflect on the discussion and to generate more questions and
follow-up. I had hoped that it would allow the participant to reflect also. In some cases, I would
break the silence with another question, in other instances the participant would provide more
insight into their story, the production of the art they were working on, or comment on other
small talk like the weather. Silence, as Poland and Pederson (1998) proposed, is an important
part of the interview process and should not be overlooked. Silence can be a strategy for the
participant to further elaborate in data collection. Although silence tends to be awkward for the
western world, according to Poland and Pederson, it is accepted culturally as a way to reflect
and understand. As Hostein and Gubrium (1995) stated, "Silence is not always a passive
withholding of speech but can be the active engagement of a listener who is attending to the
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speaker and working to understand the speaker's meaning" (as cited in Poland & Pederson,
1998, p. 296). Interestingly, all the participants used this opportunity of silence to ask me about
school because they knew this project was for my master's thesis. In sharing my experience as
a master's student, this helped to develop a rapport with them as they realized I am not that
much older than them, we share the experience of going to school, and they learned more
about what post-secondary education is like.
At the end of the third session, each participant was given a short evaluation to fill out
about what they liked and disliked about participating in the study. All of the participants gave
positive feedback in the evaluation and said that it was a great way to reflect on their strengths.
None of the participants indicated that this technique caused physical or emotional harm in any
way, which ran contrary to the perspective of the UWO-REB in which the third debrief session
and harm indicators were required to gain ethical approval. The debrief session was beneficial
in gaining feedback from the youth about whether they enjoyed participating in the study and
providing feedback on the methodology. Overall, the participants revealed noticeable cues
throughout the sessions such as making jokes, laughing, smiling, displaying ownership over the
art and offering glimpses into their lives without prompting, providing evidence that the body
mapping sessions were enjoyable to some degree. In the study evaluation, all participants made
positive comments about the body mapping sessions such as, it was a "pleasure to do this", "I
like body mapping", and "it kind of go back to where I first started". One participant said they
did not like the art, however, the participant still provided positive feedback in the evaluation.
One part of the evaluation asked participants to use 3 words to describe his or her experience
in the study. All the words were positive such as home, love, help, amazing, fun, and wow.
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Finally, the evaluation asked participants to rate his or her overall experience in the study out of
5 (1 being 'not enjoyable', 5 being 'very enjoyable'). The results were favourable. Two
participants rated the experience as a 5 and one participant rated the experience as a 4. Body
mapping was an enjoyable experience for the participants in this study as proven by positive
verbal and visual cues from study sessions, favourable evaluations, and encouraging informal
conversations with gatekeepers.
3.4 Conclusion
The body mapping methodology shows great promise as a participant-centred research
approach for refugee youth. Body mapping involves participants in active reflection using
symbolism, slogans and art providing a creative and less threatening medium to express their
life narrative than a standard interview. This creative, collaborative approach provides a unique
method for refugee youth to express difficult issues that may be hard to communicate verbally.
However, after much reflection about this process, in future studies, I would include an
interview with the gatekeepers with a component on feedback and observations of the youths
throughout the study time period as many informal conversations revealed positive feedback
which could improve the justification for the effectiveness and benefits of body mapping as a
research tool.
Limitations exist in this exploration of the utility of body mapping as a research
technique. First, body mapping is a very new health research tool. As such, there are no
standard guidelines for analysis. However, insights gleaned from the use of other visual
methodologies have provided valuable guidelines for interpretation thus far (Pink, 2007; Rose,
2007). Nevertheless, valuable insights into the benefits and limitations of body mapping as a
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research technique with refugee youths have been attained. Finally, although there is a
plethora of studies to suggest that visual methodologies provide more in-depth data than
interviews alone, no comparison group was present to differentiate between the benefits of
interviewing and body mapping for this population.
Clearly, doing art-based research with refugee youth has many benefits. Body mapping
is collaborative in nature which helps create a neutral space for youth to express themselves
and their story and to break down power imbalances. As well, as indicated by the participants
in this study, the body mapping technique leaves participants on a positive note with the
feeling of contributing to knowledge creation and, specific to this resilience study, reminding
them of their strengths.
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4 RESULTS - THE RESILIENCE AND SETTLEMENT OF REFUGEE YOUTH: A CRITICAL NARRATIVE
USING BODY MAPS
%
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"...when I came to Canada I was so proud of myself
like... the way I'm learning a lot of things. Yeah I
think education is something really important..."
(Rosette).
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Abstract

Since Canada is one of the top 5 countries to accept refugees, resilience in settlement must be
explored to identify ways in which service providers can support refugee youth to a greater
degree. This paper discusses the resilience and settlement of refugee youth through a critical
lens to serve three purposes: (1) tell the story of three refugee youth through pre-arrival,
arrival, and settlement phases of their migration journey; (2) explain and discuss the facilitators
and barriers that exist in each phase including but not limited to education, language, family,
and faith; and finally (3) examine the production, image and audience associated with sharing a
narrative through body mapping. Body mapping was used as a tool for discussing and drawing
three participants' settlement stories. These participants are also introduced in this article
through vignettes and corresponding body maps.

Keywords: refugee youth, critical narrative, successful settlement, resilience, body mapping
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4.1 Introduction
Chapter 3 provided the logic and study design for using visual methods, specifically body
mapping, in this collaborative resilience study with refugee youth. To avoid repetition, the
methods will therefore not be presented in this chapter. This chapter presents the case for a
critical narrative inquiry in this study, participants' stories will be shared through vignettes and
body map images, and results will be presented and discussed thematically.
4.1.1

Critical Narrative

In a general sense, a narrative is a "life history" (Chase, 2005, p.652) as elicited through
fieldwork, interviews or conversations. Narrative inquiry has been used to give voice to
marginalized populations through eliciting empathy and conveying moral complexity for
decades. As a method, narratives can be combined to form what Richardson (1990) called
"collective stories" (as cited in Chase, 2005, p. 669) in which individual life histories are linked
to form a grander story of marginalized groups. This school of inquiry is appropriate for
exploring barriers and facilitators to resilience and settlement among refugee youths through
their own perspective as the participants construct their own stories and therefore their own
meanings of successful settlement and resilience.
In that regard, a critical narrative refers to a life history that is portrayed in a critical lens
which focuses on policy and service interventions. Further, Liebenberg (2009) argued:
Combining visual data with phenomenological or critical theory approaches to analysis
and presentation of research findings allows the voices of participants to remain
centred in research findings and the policies and programs that these findings influence,
(p. 147)
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The collective stories of refugee youths in this study will then serve to tell a broader story of the
settlement and resilience of the group as a whole and how policies and services can more
effectively function to contribute to their success.
In Perrin Dossa's (2009) critical narrative study on immigrant Muslim women with
disabilities, she explained why the critical analyses of narratives of socially oppressed
populations are so crucial to our understanding of the world:
To grasp the meaning of the storied content and the multiple ways in which it is
expressed, we must pay attention to the larger socio-political contexts that suggest the
complex ways in which individuals are connected to the world, (p. 25)
Dossa also emphasized the benefits storytelling offers in establishing a sense of agency for
participants, because although we cannot change the circumstances of our lives, we can at least
"have a hand in defining there meaning" (ibid., 16-17 as cited in Dossa, 2009, p. 28). Storytelling
not only allows the participant a sense of agency by acknowledging them as "producers of
context-specific knowledge" (Dossa, 2009, p. 27) but also diminishes power disparities between
researcher and participant: "storytelling can direct our attention away from an analysis of
power and domination that focuses exclusively on the victimization of socially oppressed
groups". However, Dossa cautioned against assuming participants are bereft of power and
agency and argued "re-examined notions of reflexivity and power are of value, as it is through
such activity that progressive dialogue can be fostered" (p. 26).
4.2

Telling the Story of Resilient Refugee Youth

As mentioned in chapter 2, there are three phases in a refugee's migration journey: (1) pre
arrival; (2) arrival; and (3) settlement. In this section, each phase will be discussed in relation to
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the participants' stories. Below, each participant will be presented in a brief narrative story. As
well, there are three vignettes. Each vignette introduces a participant and their body map. I
will then present and discuss the phases of participants' migration journeys in more depth and
how they feel they have changed as a result of coming to Canada. Since much of the pre-arrival
information will be presented within each participant's story, the pre-arrival phase was
collapsed with the arrival phase. I will discuss the main themes presented in the data including,
faith, family, friends, education, and future to name a few. Finally, I will discuss the body maps
specifically and their application in Rose's (2007) model addressing sites of (a) production, (b)
image, and (c) audience.
4.2.1

Introducing the Youth

In this section, each participant will be introduced individually. Our discussions will be revealed
in brief to avoid repetition. A more in-depth interpretation of their stories will be discussed in
the next section of this article, where I thematically discuss the findings.
Michael
Figure 4.1 describes Michael and reveals his body map.
Pre-arrival.
Michael lived in a small village in Palestine. He talked a lot about how he did not like the
Canadian weather. Michael does not like Canadian winters and said, "It's the only thing I hate
about Canada," but it doesn't inhibit him from doing things here, he just doesn't find it as fun.
Back home it snows once every year or two so people become excited and it is a special
occasion. Michael also said that everything (school, work, etc.) is cancelled when there is snow
in Palestine. Michael has only been to the beach once in his life back home partially due to
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distance and partially because of the political unrest in his home land. He explained, "Yeah.
There's only, I think there is only one and it's far from us. It's located like in Gaza and because
of the situation it's very hard to get into Gaza. But before that I was, I was there."
The most important aspect about Michael's home country was friends and he said it was
very hard to leave them. Another important part of his home country was spending time with
family in the garden and farming.
Arrival.
Michael's dad came to Canada a
Figure 4.1
Michael's Story and Body Map

year and a half before his
family to get the paper work
done and prepare for their
MICHAEL
arrival, so when Michael finally

My name is Michael
and I am 18 years old.
I left Palestine and
lived with family in
Ohio, US for a year
before coming to
Canada with some of
my
family
in
September, 2007. I
just started my first
year of college to
become a chemical
technician and I really
enjoy school. For fun I
go to the gym and
play sports with my
friends. I do not like
the weather in Canada
but I value the
opportunities that are
available to me here.

arrived in Canada, he was very
excited to see his dad.
However, there were
conflicting feelings also.
It became easier for
Michael as he settled into his
new way of life in a new
country, making new friends,
adjusting to a new learning
system in school, and even
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getting used to different food.
Michael also said that coming to Canada has provided opportunities to play sports more,
"When I was back home I never like played sports and stuff. Once I came here I see people
playing sports and stuff so I became more involved in playing sports." Michael's favourite sport
is soccer and he was able to play on his high school team here in Canada. He said that he plays
sports with his friends for fun at a local recreational centre.
As in his home country, friends and family have helped Michael on his settlement
journey. Michael was in seventh grade when he left home, but he still connects with his friends
from Palestine through Facebook.
Michael came to the settlement agency in which we performed the data collection
when he first came to Canada and developed a good relationship with the gatekeeper. He said
the youth program was a lot of fun. On Fridays, they would go on trips around the city such as
a movie theatre. Although they don't go to the program anymore, Michael met a lot of great
friends there and they still keep in contact.
Michael said he likes both Canada and his home country the same, they are just
different in ways citing the food, the weather, and the lifestyle difference.
Michael finds the food is different here in Canada. "It's just the technology is different
then back home. Like ... they have more technology. Like ...you don't see cows or horses on
the street."
Michael has his G2 driver's permit; however he does not drive in Canada. He joked and
said he would rather use a donkey than a car like they do back in the village in Palestine.
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Although Michael did not have a slogan he wanted to share, Michael explained
successful settlement, "Helps make you a better person." Coming to Canada was a good
experience for Michael so he drew a happy face on the body map to represent his migration
journey.
Body Map.
Michael's position in the body map was face down and hands in. He says he did not really think
about this position. It is just what came to mind. Because he was not comfortable with
drawing, he did not add detail to his body nor did he add very many symbols or colour. His
body map was the most empty and I attribute this mostly to his self-efficacy in drawing. He did
however compensate by telling his story verbally. It was hard at times to gauge whether
Michael enjoyed the sessions, but he did joke and smile and he would light up when talking
about certain topics such as explaining his culture.
Michael was my first participant so it was a learning experience for me in how to be
flexible and build rapport throughout the sessions. Still, I thoroughly enjoyed listening to the
verbal account of Michael's story and was not too discouraged that his body map was bare.
Claire
Figure 4.2 describes Claire and reveals her body map.
Pre-arrival.
Claire is shy but friendly. Claire says she was kind and responsible before she came to Canada.
She remembers what it was like in Uganda. In her body map, Claire chose to draw a village to
represent her neighbourhood there. She explained that the roofs are made of bushes and the
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foundation is made from brick

Figure 4.2
Claire's Story and Body Map

and dirt and that the houses in
Uganda are very different
'CLAIREfrom her apartment here in

My name is Claire and
I am 13 years old. I am
from Uganda but my
family is originally
from Sudan. I came to
Canada when I was 9
with my immediate
family and some
extended family at the
end of 2006. I am in
grade 8 and I like
school very much. For
fun, I do art, read, and
play games. In the
future, I would like to
be a business woman
and help people who
were in situations like
me. I would also like
to travel to Brazil so I
drew a flag of Brazil
on my body map.

Canada.
Claire's mom and aunt
owned a hotel in Uganda and
every day after school she
would help out at the hotel.
Claire is unsure what
happened with the hotel when
they moved to Canada.
Claire spoke of one of
her favourite traditional foods

from Uganda, called chipatl. It is a flatbread. She chose to represent this in her body map by
drawing a woman making food. She also drew a woman working on the farm because they had
to harvest food in Uganda. Claire said that there was a large family farm that was divided for
each individual family within the extended family to grow and harvest food on. Claire helped
her family to harvest the food in Uganda.
In her body map, Claire drew a woman with colourful fabrics and necklaces to depict the
dress for dancing and celebration in Uganda. Claire said her family still gathers to dance on
special occasions, such as Christmas, here in Canada.
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Although many of Claire's memories of Uganda are positive, Claire remembers her
distaste for school in Uganda because of all the rules.
Arrival.
Claire was excited when coming to Canada. Since coming to Canada, Claire doesn't feel like
she's changed that much. She said that because she was a lot younger when she came, things
just seem "normal".
Claire described her relationship with her mom as "very friendly". She explained that
her mom supports her when she is having a bad day and when Claire comes home from school
she is always home to greet her.
Claire drew her school on her body map because she likes education a lot and it
provides opportunities she would not normally have. Her favourite subjects are art and drama.
She does not like science.
Claire attends an after-school program in her community. They do homework, have
parties, play games, and it's an opportunity to meet people. Claire said she really enjoys it.
When Claire comes home from school she does chores and homework but she finds it
boring sometimes, "...being the youngest, it's like really boring because there's like nothing to
do in the house. Everyone's just talking and just like there." She said her older siblings go out
more so she goes to her Aunt's house a lot because they live really close.
Claire also has family in the United States and Australia but when I asked if she wished
they lived closer she said that she has a big family that supports her so it is fine the way it is.
Claire talked about her favourite summer while in summer camp with her friends,
Like summer 2009,1was with all my friends and good times and then everyone started
moving...we had a program at ORGANIZATION and it was Mondays, Tuesdays and
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Thursdays. We would play soccer on Mondays. Tuesdays we would play basketball and
other games and then Thursday we would go swimming. And then after that we would
just hang out at school. And went to PARK, a lot of things, I don't know, lots of people.

Claire drew a humming bird because it is her favourite type of bird. She discovered
them here in Canada. She also drew a picture of the outdoors because she likes the outdoors.
For instance, Claire explains the picture in her body map of an apple tree she liked:
Then here an apple tree. In my house where I live now, there used to be an apple tree
like right beside my window. There used to be birds on it in the morning, they would
wake me up like they made lots of noises... but now they cut it down. They're making a
parking lot.
In her body map, Claire drew her church and said, "I like going to mass." She goes with
her parents every Sunday.
Future.
Claire drew numerous flags and geographical maps on her body map of Canada, Uganda, Sudan
and Africa. Here, we discuss "home":
I: So when you think of home, do you think of Canada or Uganda?
CLAIRE: What do you mean home?
I: Like, what's familiar and comfortable I guess.
CLAIRE: Both come to mind, like I picture me and Uganda and then Canada. Yeah.
Claire drew the map of Sudan because 'That's where my family was born and my mom and my
grandma, my aunt and sister, my brother..." They lived in Sudan before coming to Uganda but
Claire is not sure why they moved.
Claire drew a lot of animals on her body map and she really likes them however when I
asked if she intends on having a lot of pets in the future, she said no. She went on to explain,
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"Like I like looking at them from far away but not touching them. Like I really love lions but I
don't think I can be really close to them."
Body Map.
Claire had plans to put up the complete laminated body map on her wall. She wrote the word
l//e in the body map because it displays her life story and she set her body tracing in a blue
background with green grass at the bottom to situate herself within her environment. She also
wrote 1997 in fancy letters to indicate the year she was born along with a star because Jesus
had the star of Bethlehem the day he was born. A heart is beneath the star because the body
map reveals what she loves.
My experience as a novice researcher working with Claire was very enlightening.
Because of the ownership she had over her body map, I learned how being flexible can be
beneficial in furthering the richness of data collected in a study and also how this form of visual
methodology facilitates building rapport.
When I first met, Claire was very shy and reserved but as we met for subsequent
sessions and her body map evolved, she began to open up to me and tell her story in more
detail and was guided by the symbolism in which she chose to represent herself. At the last
session, I could tell she was proud of what she had accomplished and I was amazed with the
richness of her work and the way in which she chose to represent herself and her life story. I
hope that Claire found the experience as rewarding as I did.
Rosette
Figure 4.3 describes Rosette and reveals her body map.

83

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH
Rosette Is cheerful. Through Rosette's narrative, you can sense that she was happy in
the Congo.
Arrival.
Rosette said the biggest

Figure 4.3
Rosette's Story and Body Map

change for her when coming
to Canada was education.
“ROSETTEMy name is Rosette. I
am 17 years old and
from Congo, Africa but
I lived in a refugee
camp in Kenya for
three and a half years
before I came to
Canada in October,
2009 with my aunt. I
left my parents and
siblings behind in
Kenya. I am in grade
10 now and I really
enjoy high school. I
enjoy spending time
with friends and
singing. When I finish
school, I would like to
become a doctor or
singer and travel the
world.

As well, Rosette
explained that in her home
country, Congo, they speak
only French. Rosette did not
know English well enough to
speak when she came to
Canada but she could
understand a little bit.
Rosette likes to sing.
She sometimes sings with
friends at church or in her

local youth program. Rosette goes to church most Sundays and she really likes it. She used to
go to a Catholic church back home but now goes to an Anglican church because that's where
her friends go. She said participating in her local youth group teaches her new things and helps
her to meet new people and share their lives with each other.
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Rosette is the first girl in her family. She has an older brother and a younger sister.
Rosette said her supports are family, friends, God and education. We talked about how her
siblings are back home:
I: Is it your siblings that are still there in Africa?
ROSETTE: Yeah, my mom, brothers, I came with my Aunt. I live with my aunt. I don't live
with my parents here.
I: Okay. So how's that? Do you miss them?
ROSETTE: Yes, absolutely yes. And my friends too.

The Future.
In the future, Rosette would like to become a doctor and a singer. She would also like to travel
to see different countries and to help people.
Body Map.
Rosette asked the gatekeeper to come with her to the first session. She was very guarded and
timid. I was actually worried she wouldn't come back for the second session, especially since
the gatekeeper wouldn't be there, but she did. Talking with the gatekeeper after the first
session, she said Rosette is very guarded but that is okay because she was teaching her, and the
others in the program, that it is important to think critically about the things you are doing so
that you don't get taken advantage of. The gatekeeper suggested that this may be why Rosette
was so guarded at the beginning of this project.
The second session was very encouraging. I was amazed at how much more
comfortable Rosette was with me and was humbled by how much she chose to disclose to me.
Nevertheless, it was clear Rosette was not comfortable with drawing, despite my
attempts to remind her it is not the skill but the message that counts. Rosette explained to me
that she had to take an ESL art class in school. She said, "It's boring, like we have to draw a lot
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of things. Like I'm not good at drawing so I really don't like it that much." It made me think
that maybe she didn't like this activity, but at the end of the sessions she told me how much
she enjoyed it and that the experience was awesome.
The body map took about 2 hours to complete. Rosette said she was very happy with it
and really enjoyed the process. At the end, she gave me a hug and said "You are awesome!"
which really was encouraging considering my doubts in the first session. Rosette's body map
had a lot of white space, however, it does depict everything we discussed in terms of education,
faith, and her future and how her life as a refugee impacted those issues.
It was a pleasure to work with Rosette because she was so cheerful and always smiling.
Her story was also truly inspiring. Out of all the participants, it was easiest to elicit a story from
Rosette because she naturally likes to talk.
4.2.2

Pre-arrival, Arrival and Settlement: Who I Am Versus Who I Was.

Pre-arrival/Arrival
Before delving into participants' settlement stories, it is important to understand the
context from which refugee youths come (Makhoul & Nakkash, 2007). In fact, Brough, Gorman,
Ramirez, and Westoby's (2003) study of refugee mental health found that "young people's
experience of the present is very much mediated by their past" (p. 202). Here, I describe the
participants' pre-arrival experiences and explore the emotions they felt when leaving their
home to settle in Ontario, Canada.
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The participants in this study left friends and family behind to find refuge in Canada.
The most important aspect about Michael's home country was friends. Michael spoke of how
life was like with friends in his home country,
'Cause I, it's like living with them. Like I was, like most of the time I'm most my time
with them 'cause like we go to the same school and then we come back, we studied
together then we eat and then we just hang out for the rest of the day. Then we come
back. We don't have computers or anything to stay away from them...It's the only way
to waste your time is to spend more time with friends.

Claire and Michael reflected on gardening in their home country as a way to spend time
with family. Claire's family had a large piece of family land and each individual family got a
piece of it to use. In her body map, Claire drew her mom harvesting the food. Michael's
grandfather owned a farm in Palestine. He explained the lifestyle there:
...we have gardens, we have to like take care of them and stuff. So ride the donkey from
house to there. [CHUCKLE]...'cause like people they don't use much money like here so
they just have everything. Like, if they want like meat they just kill their goats or their
cows or whatever....If they want milk, they can just get that from the cows or
whatever....So like, like you don't see, like you know how everyone here has their
homes, everyone owns a car and stuff? There it's like everyone has a horse or cows or
stuff like that.

Each participant had a unique life before coming to Canada, however the bitter sweet
emotions of leaving home, family and friends and embarking on a new adventure in Canada
links them. As Papadopoulos (2002) suggested, the "loss of home is the only condition that all
refugees share" (p. 9, as cited in Naidoo, 2008). Our conversation describes Rosette's feelings
when she left Kenya and arrived in Canada:
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ROSETTE: Okay, so, okay when I came because I know like I'm going to miss all my
friends and I wasn't happy at that time because all my friends they was crying so I felt
sorry for them and like they don't want me to come and they had to do that so. Yeah,
was, that day was, I didn't feel good because my family was crying, you know what I
mean so but now I'm happy but at that time when you leave someone you love or like
you don't feel really good sometime, but I was happy though.
I: Okay, so you said that you were sad because all your friends were crying but were, did
you feel anything else when you were coming to Canada? Like were you excited or
scared...?
ROSETTE: Yeah, I, like okay, you know what, okay when you want to go somewhere, you
sometime you happy, I was happy to come and when you say goodbye for somebody
like you feel so sad you don't going to see them again so you're just going to talk to
them but it will be hard when you used to see each other face to face. Yeah so it was
like that so.
I: So you were sad to say goodbye but you were also excited?
ROSETTE: Yeah to come.
I: Yeah. So, why were you excited?
ROSETTE: Okay, I was happy because in Kenya, I was refugee there, life wasn't that easy
for me like to live over there and at that time like yeah it was easy for me because I
didn't do anything it's my mom who had to take care of me so that, wasn't that really
hard because everything was my mom so yeah, I'm happy to be here just to get
educations and to follow my dream and my goals but I can I was happy just because I
come and go to school. So my mom she don't have to suffer to pay to find money
because in Africa she have to pay for school so that was something I was really happy.

Similarly, Michael's dad came to Canada a year and a half before his family to get the paper
work done and prepare for their arrival, so when Michael finally arrived in Canada, he was very
excited to see his dad. However, there were conflicting feelings also, "...at the same time you
know you feel sad 'cause you have friends, you have like other family and stuff, you just like, it's
kind of hard".
Although there were friends and family she had to leave, Claire was able to come with her
entire immediate family and some extended family and she was younger making the move
somewhat less stressful for her. When I asked her how she felt before coming to Canada, she
said "Excited. I wanted to know how everyone dressed and how like, what kind of food they
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eat and what does their school look like because my school was very different from now back
then." Claire said before coming to Canada she was kind and responsible. She also said that
things were normal for her even when coming to Canada because she was only 9. Once they
arrived in Canada, the process of settlement began and continues.
Settlement.
Settlement is ongoing. It involves making new friends, adjusting to a new culture, language,
city, food and school system to say the least. Khanlou (2008) pointed out, "while youth bring
many resiliences and positive hopes for their future in their new country of residence, they,
along with their families, can face significant resettlement barriers within the first few years of
their arrival" (p. 514). When I asked the participants how they have changed since coming to
Canada, their focus was on the things they have learned and they all felt a sense of satisfaction
about it. Now that she is in Canada, Claire said she is the same but more confident to stand up
for what is right, "Before if someone would tell me to do something I'd do, even if I think it's
wrong, I'd do it but now I just give them like, I just give them attitude and talk back to them".
Michael, on the other hand, said his English is much better; he is smarter because he is older
and has completed more school and he is very proud of this. When I asked Rosette what has
changed since she has come to Canada she said:
Okay, I think, I think something is for me is education because like I know it's not free in
Kenya but I just didn't like the education over there so like when I came to Canada I was
so proud of myself like the way like I'm learning a lot of things. Yeah I think education is
something really important for me like change.
In her book, Resiliency: What We Have Learned, Benard (2004) identified four categories of
personal strengths "or manifestations of resilience" (p. 13). These categories include (1) social
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competence, (2) problem solving, (3) autonomy, and (4) sense of purpose. Throughout their
stories, each participant displayed qualities within these four domains, contributing to their
resilience in settlement.
Education.
By far, education was a clear and predominant theme within this study. All participants spoke
of the opportunities it provided and said they truly enjoy and value school. For instance,
Rosette wrote "Education is the best!" on her body map and said,
I'm happy to be here just to get educations and to follow my dream and my goals but I can I
was happy just because I come and go to school. So my mom she don't have to suffer to
pay to find money because in Africa she have to pay for school so that was something I was
really happy.
Rosette also explained how important education is for finding a good job in the future:
Yeah, education is important for like everybody, like most people you can't do nothing
without an education. Maybe you can do it but if you like want to find a job, nobody going
to give you a job without any education. So it's good to have an education.
The lack of or limitations to education in participants' place of origin due to cost, accessibility or
war, may be a reason why education is so valued (Naidoo, 2008). When parents bring their
children to Canada, they likely have difficulty obtaining the kind of jobs that they may have
been trained for thus the value of education in obtaining a well-paying job may be emphasized
to them by their parents (Wilkinson, 2002). In Phan's (2003) study on Vietnamese-Canadian
youth, she found that success in school was "seen as providing a way to pay back parents for
the sacrifices they made in coming to Canada" (p. 558).
When speaking of opportunities present in Canada for refugee youth, Michael said, "There's
no chance for them to not get an education." Claire said she likes everything about school. Our
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conversation about school highlights key facilitators and barriers she faced when coming to
school:
I: So what are you drawing now?
CLAIRE: My school.
I: Okay. Why did you choose to draw that?
CLAIRE: If it wasn't for my school, I wouldn't know anything.
I: Yeah.
CLAIRE: Yeah.
I: So you value education then?
CLAIRE: Yeah.
I: So do you like to go to school then?
CLAIRE: Yeah.
I: Yeah. Why?
CLAIRE: It's just, if you're a curious person, then you really love school because it's a
good thing to learn and to go.
I: So you get to see your friends and learn and...
CLAIRE: Yeah and visit different schools and go to places you can't really go with your
family....
I: Did you find it difficult when you came here with the language?
CLAIRE: Yeah. All I could understand was math.
I: Oh really?
CLAIRE: Yeah. Even at my old school in Uganda, they don't speak like my language or
any other one I know.
I: Oh really.
CLAIRE: They speak another language that I don't even know so they give me math and I
would only do math because it was the only thing I know so yeah.
I: Really. So how did you learn English then?
CLAIRE: Well, I had to do my alphabet and then know all the sounds and then start
reading and speak a couple of words and then...yeah.
I: Okay, so did they help you in school to learn English or...?
CLAIRE: Yeah, I went to school for, I went to ESL for one day of school for an hour,
everyday an hour so that was pretty good.
I: Okay. So you liked ESL then?
CLAIRE: Yeah.

Claire also told me about her first day of school in Canada:
I: Who are you going to draw?
CLAIRE: Just me and my mom on the first day of school in Canada.
I: Was that a big day for you, do you remember it?
CLAIRE: It was a scary day.
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I: Really?
CLAIRE: Yeah.
I: Yeah, you were scared?
CLAIRE: Yeah.
I: Why?
CLAIRE: I don't know. Everybody speaking a different language, you wouldn't know
anything, what to say, where to go when the bell rang so...at my old school the bell only
rang like twice and here the bell rings like more than once so you're like what is that one
for so... yeah.
I: Yeah. [LONG PAUSE WHILE CLAIRE DRAWS] So, your mom took you there and you
were scared. Do you remember how you felt after that school day? Like were you
relieved or excited or...?
CLAIRE: Yeah, it was a fun day.
I: It was? Oh that's good.
CLAIRE: Yeah, they gave me a welcome card and everyone was nice.
I: Oh that's good.
CLAIRE: So it was a good day.
For Claire, something simple like a welcome card really helped to make her first day of school in
Canada a great experience. Similarly, in Hek's (2005) study addressing the role of education in
the settlement of refugee youth in the UK, she found that:
Where staff and pupils were encouraging towards them, this allowed them to identify as
refugees and feel that their experiences and contributions were being valued; this helped
them to gain a sense of belonging more quickly, (p. 165)

Hek also summed up the literature that acknowledged the importance of positive welcome
procedures within schools. A warm gesture such as giving Claire a welcome card may have been
a way to foster a sense of belonging which would help ease her transition regardless of
potential barriers she would face in school such as language.
Education was clearly a significant facilitator in transitioning to Canada for all the
participants. In fact, among the four categories of resilience, Benard (2004) identified "goal
direction, achievement motivation, and education" as characteristics revealing a sense of
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purpose (p. 28). Further, Peng (1994) explained that even into adulthood, "Gusto for education
[remains] highly correlated with psychological health" (2002, p. 246, as cited in Benard, 2004,
p.29). Cultural values placed on education may also play a part in facilitating settlement. Hek
(2005) found that "schools are recognized and valued by most refugee communities" (p. 159).
The language difficulties faced by not being able to speak English when they first arrived
evidently did not affect participants' zeal for education. The current English as a second
language (ESL) classes offered through the Ontario education system is partly responsible for
transitioning youth who speak a foreign language into the school system without imposing
barriers such as costs to refugee families. In Lori Wilkinson's (2002) study exploring the factors
that influence academic success among refugee youth in Canada, she explained "the school is
one of the first sites where Canadian culture is introduced and learned, and it is also the site
where much of their integration into Canadian society takes place" (p. 173). With that said,
language support is a large factor in facilitating transitions into the school and community for
refugee youths (Hek, 2005).
Language.
Language barriers were most prevalent in school because it was where Michael, Claire and
Rosette spent most of their time when they arrived in Canada. However, all participants
learned English primarily through school because none of them knew English well before
coming to Canada. Participants' parents or guardians did not know English before coming
either and have very limited use of the language. Michael acknowledged his English now is very
good and he is proud of this. On the other hand, Rosette admitted that she still struggles with
English, "when I came to Canada I had to learn like a new language and yeah...to come and start
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to learn a new language that was something that was really hard to me and it's still hard".
Claire has been in Canada the longest. She said that she is scared of losing her first language,
Anchori, even though she speaks it at home with her parents because she speaks English at
school, where she spends the majority of her days. She feels like she knows English better than
her first language now. Wilkinson (2002) confirmed that youths tend to master English faster
than their parents because of their integration into the school system and its facilitation in
acculturating youth to Canadian society. Likewise, Freire (2009) insisted that education plays a
key role in moving people toward their dreams, even though sometimes it is a conservative
frame, it provides students with opportunities and hope for the future.
Self-efficacy and mastery are among the properties of autonomy that contribute to
resilience (Benard, 2004). Those youth who feel they have mastered the English language
enough to communicate effectively may have a stronger sense of autonomy and therefore,
combined with other resilience factors, display a greater degree of resilience. As well,
communication is a trait of social competence, which displays personal strength and has been
consistently associated with success in education;
The ability to move back and forth between their primary culture and the dominant
culture, or to accommodate the dominant culture without assimilating into it, means
learning the 'codes of power' while retaining their cultural and self identities. (Benard,
2004, p. 15)
This navigation between primary culture and dominant culture may include the navigation of
youths' primary and secondary languages as a part of successful communication.
Faith, hope and love.
Faith was a predominant theme amongst the female participants. It became clear early on in
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the first session that both Claire and Rosette had Christian values. For instance, the last
question of the demographic interview asks about participants' health status, specifically if they
have any health concerns. Rosette responded, "No, I'm good. God loves me!" as she laughed.
Similarly, the majority of Claire's first session focused on drawing a dove in her right hand. This
symbolized God releasing a dove to watch over her as she came to Canada. She said, "He's with
me wherever I go". Claire also drew a girl exploring the outdoors with a dove flying above her.
She explained, "It's leading the girl to the right place". Also, in Rosette's body map, she wrote
"you will never be alone, God is with you", and she said, "God is with you everywhere you go no
matter what". When I asked Rosette where her power comes from, she replied "God". The
belief that God is with Claire and Rosette always, to protect and lead them is clearly a
supportive factor in their lives.
In their body maps, Claire and Rosette drew many symbols and words to represent faith.
For example, Claire drew her family in the pews at church to illustrate that her family goes to
church. Rosette goes to church also but she did not choose to represent this in her body map.
In addition, Claire drew a dove (to represent God), a church and a Bible in her heart to embody
the significance faith has in her life as a support. She also drew Adam and Eve in the garden
and Adam with a lion and other animals signifying the life they had before sin and asserted,
"when I look at them, I think of the bad things they did and how they you know, they disobeyed
God and why we need to I guess listen". Claire drew an angel and when explaining her drawing
spoke of her afterlife, "when I think, I pass away I want to be an angel, give peace to the world".
As discussed later, faith was also a huge influence on the message Claire and Rosette wanted to
portray in their body map.
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I am also a Christian, which helped me to relate to what they were saying concerning
scriptures and stories within the Bible, as well as having a peace and finding strength through
faith in God. I told Rosette and Claire that I go to church also to build rapport and find common
ground, although they did not ask if I was a Christian.
Faith has been demonstrated as a protective factor for refugee youth as making sense of
the trauma youth have experienced (Goodman, 2004), providing a community of support
(Sommers, 2001), and being a mediating factor for successful settlement (Halcon et al. 2004;
Stauffer, 2008) as seen in chapter 2. In addition, faith, spirituality, a sense of meaning, and hope
are all attributes that foster a sense of purpose and are "associated with healthy development
throughout the lifespan" (Bernard, 2004, p. 32). These personal strengths contribute to making
meaning "whether by attributing meaning to that outside one's control or by creating one's
own meaning" (Benard, 2004, p. 32). Similarly, these attributes are holistic in nature positively
affecting the mind, body, and spirit, contributing to risk reduction. The "making of meaning"
(Benard, 2004, p. 34) that arise from these elements are transformative allowing one to not
only overcome the pain and suffering experienced in the past but also to live a gratifying life.
It is interesting to note that Michael did not mention faith at all. This may be influenced
by the religious history in the participants' countries of origin. For instance, Michael is from
Palestine, which is riddled with religious strife. The Israeli—Palestinian conflict, mostly a result
of religious differences between opposing sides, is widespread with no hopes of being settled in
the near future. This religious and political turmoil may have influenced Michael's faith
potentially even deterring him altogether. Another reason Michael may not have mentioned
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faith may be simply because he did not want to talk about it, which would be consistent with
the male characteristics as less communicative than females (Best & Foster, 2004). Claire and
Rosette on the other hand are from Uganda and Congo respectively, which both have a long
history deeply rooted in Catholic and Protestant Christianity. Their parents and previous
education system may have instilled Christian values at a young age. As well, Claire and Rosette
were recruited from a settlement organization that does not necessarily teach Christianity but
is funded by a Christian organization. As Claire mentioned, the church was instrumental in
helping Claire and her family come to Canada and to settle in south western Ontario, which has
clearly influenced her goals for the future and facilitated her transition to Canada. This positive
experience with the church may have been a significant factor in developing and sustaining her
strong belief system.
Finally, Claire and Rosette both wrote virtues on their body maps such as courage, patience,
hope, faith, peace, freedom and love to represent characteristics that have helped them
transition and given them strength throughout the settlement process. Rosette described the
meanings of these virtues to her in detail,
I put love because, okay we have to like love one another. God said like love, God love
us so we have to love other people. And peace, oh that is like we need peace because if
we don't have peace we'll be like stressful all the time. Hope, okay we have to have
hope that God is there for us. Everything will be possible no matter what. Freedom,
that is something really good, okay example if they ask you to be rich but not freedom,
poor with freedom we will choose to be poor with freedom because we really need
freedom. To be rich doesn't matter, it doesn't say anything, one day we will be rich or
one day we will be poor, you never know what will happen in life...

Similarly, Michael wrote hope on his body map too. He said, "Here people get a chance to learn
new things and to improve their English, basically everything so there's always hope for all of
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these things to improve". Whether their hope is in God or the opportunities available to them
here in Canada, Michael, Claire, and Rosette clearly have hope and think it is an important part
of successful settlement.
There is a notable presence of peaceful attributes throughout Claire's body map.
Through the many doves, angels bringing peace to the world, and the word itself, peace
obviously holds meaning to her. Rosette also wrote "peace" on her body map. This focus may
be influenced by the experiences of war they faced in their home countries and the value they
now place on peace and freedom.
Family and friends.
It is no surprise that family was a major theme throughout the data collected. The type of
support families give generally extends beyond mental support to address more practical
everyday needs such as providing shelter, food, clothing and transportation to some degree.
For instance, all the participants rely on the city bus for transportation to some degree,
however, when Claire's uncle was available, he would give her rides. Similarly, Rosette was
able to get rides from friends. Although Michael has his G2 driving permit, he joked and said
he'd much rather use a donkey as a mode of transportation as he reflected on the lifestyle back
home and spending time with his family in the garden.
For each participant, family may mean something different. Rosette left her immediate
family in Kenya and came to Canada with her aunt. She spoke fondly of her aunt:
Yeah, man she's good. Even sometime, she's good like she's like my mom. Sometime I
don't miss my mom because my Aunt takes care of me. You know sometime when they
don't hate you that good is the time like you remember like I wish my mom she would
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be here. She would do like this but my Aunt do like everything for me so, she's like my
mom too.
However, since her aunt is the only relative Rosette has in Canada, the value of friendship may
be more pronounced for Rosette. In contrast, Claire came with her immediate family, some
uncles, aunts, cousins and her grandma. There are distinct benefits to having extended family
close by. Claire said "being the youngest, it's like really boring because there's like nothing to do
in the house. Everyone's just talking and just like there...So now I'm more at my Aunt's then
home". Claire's aunt lives very close to her so she spends a lot of time there to combat
boredom. Since isolation, boredom and lack of supervision can lead to risk taking behaviours,
having supportive family to turn to is a protective factor for refugee youth (Rossiter, M. &
Rossiter, K., 2009).
Claire identified her family as a support that gives her courage. She enjoys being with her
family and is really close to them. In our conversation, Claire admitted that she doesn't know if
her support is reciprocated equally to theirs:
I: So you've mentioned a few already but like who are the people or belief systems in
your life that have supported you in some difficult times?
CLAIRE: [PAUSE] My family, my sister, my mom.
I: Your sister. And how did they show their support?
CLAIRE: They help me a lot but I don't know if I help them as much as they help me.
I: Oh really?
CLARE: because...yeah.
I: Okay. So how do they help you? Like just having someone to talk to or...what do you
think?
CLAIRE: They just help me when I have, I need something, I'm going through a hard
time...

99

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH
In her body map, Claire drew a family sitting at a table filled with a variety of food and
explained, "This is the family having Christmas, my favourite holiday. It brings the whole family
together". She also spoke of dancing as a way to bring family together:
I: Did you ever, did you go to dances a lot in Uganda?
CLAIRE: We still do here.
I: Oh do you?
CLAIRE: Yeah, like in Christmas time my sister, my aunts and other relatives, they get
together and they dance in front of people so yeah.
I: Okay that's awesome. So do you go to like a cultural club to do that or...?
CLAIRE: No.
I: You just kind of get together as a family and just go to someone's house and do it?
CLAIRE: Yeah.

Michael came to Canada with his parents and six of 10 siblings so he also has a large
family to rely on however; he only spoke about his parents as being a support:
My parents did [support me] in the situation when I first came because I didn't know
anything, was something new to me. The weather was different, the plane was
different, but then after that I just, I became, I just had to learn. Slowly, slowly things
became normal.
Michael chose family as a symbol to represent his migration journey. Michael's parents
navigated the system for his family when they first came to Canada securing housing, finances
and schooling, "It was hard when I first came but right now it's okay, like I can just do
everything basically by myself." Michael and his parents are close.
As in his home country, friends and family have helped Michael on his settlement
journey. Michael was in seventh grade when he left home, but he still connects with his friends
from home through Facebook.
Social competence displayed from eliciting responsiveness from family and friends is a
manifestation of resilience and is "one of the five ingredients of emotional intelligence"
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(Benard, 2004, p. 14). Building relationships and communicating effectively, as Claire, Rosette,
and Michael displayed through continued relationships with family and friends cultivated
personal strength and therefore, resilience.
Time.
Michael was the only participant who discussed the concept of time as a facilitating factor in
settlement. Michael said, "Once you're here for like 2 years or something you just forget about
everything. It becomes easier." Although only one participant revealed time as a facilitating
factor to successful settlement, it is important to note its relevance to mastery and an internal
locus of control that foster autonomy (Bernard, 2004). Benard (2004) explained that both
mastery and an internal locus of control are associated with "personal power" (p. 22) and
contribute to one feeling as if they can handle the situation, in this case, Michael's past and his
settlement experience. Similarly, Wilkinson (2002) reported that "as time in a new country
increases, so does the integration of newcomers" (p. 189), which can influence educational
success because newcomers become familiar to the new language, school system, and life in
their new country in general.
Plans for the future.
Planning for the future is important for refugee youth:
For young people from a refugee background, the desire for better futures is more poignant
as they seek to establish secure futures not only in a new social, cultural and geographical
space but in a new adult space as well. (Brough, Gorman, Ramirez & Westoby, 2003, p. 193)
Likewise, planning is a key factor in problem solving leading to the development of resilience
factors (Bendard, 2004). Planning requires a sense of control and "hope for the future"
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(Bendard, 2004, p. 17) facilitating positive outcomes in later life. Both Claire and Rosette had
various long term goals for the future. Claire said she wants to be a business woman to help
people,
I was thinking of working at a church because there's people who helped my mom at
church and help us came here and made our lives more easier and I think I want to be
like, more like those people...yeah.
She would also like to pursue fashion and learn Kung Fu. Claire wants to travel to Brazil to see
the monkeys that fit in your hand and because "there's like some places in Brazil, I think there's
like people who don't... like... have things that like I have or something". This thought was not
elaborated on further but it may have alluded to helping people. Regardless, this comment
proves that she is aware that some people in the world are not as privileged as she is. Claire
also wants to travel across Canada. However, when I asked her if she would like to visit
Uganda, she said she has no plans of going back because of war:
I: So, have you visited Uganda since you came here?
CLAIRE: No.
I: No? Would you like to go sometime?
CLAIRE: No.
I: No.
CLAIRE: Well, maybe meet somewhere in the middle.
I: Yeah?
CLAIRE: Yeah, but not go back.
I: So maybe go somewhere closer but...
CLAIRE: Like if I want to see someone there, they should meet me somewhere that's not
in...yeah.
I: Why is that?
CLAIRE: Because I don't want to get killed.
I: Really?
CLAIRE: There's too much war.
I: Really, yeah.
CLAIRE: My parents want me to go but I want to stay here.
I: Yeah, it's scary.
CLAIRE: Yeah.
I: Do you think if there wasn't as much war you'd go back?

102

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH
CLAIRE: Yeah.

Rosette wants to travel across the world as well but her motivation in doing so is to help
people. She wants to be a singer or doctor. Her experience in a hospital in Kenya demonstrates
personal reasons for wanting to become a doctor:
Okay I like to help people, treat people. Okay it's like when I was in Kenya and my mom
she was sick so I had to go to...the hospital...like that day I think was like an airplane or
something was an accident happened and so they had to bring all the people into that
hospital and I went there with my Aunt....Like some people die over there because they
don't, like it's a lot of people and everyone need the treatment so and they have, like it
take a long time to wait in the line....Okay, so it's like I didn't see like something really
good and I was so nervous and my mom she was really sick and I was sick because it's,
like it's really weird like to see somebody sick and the kid, you know like I saw somebody
like, you know you see someone and something happened and they don't, like they're
crying a lot of people there, some did die over there and because there is, like there was
a lot of people there so...And I was wow, I wish I would be doctor like to treat all these
people here because it was really sad.... and that day I want to be doctor to help people
for free......My dream wasn't to be a doctor but I decided to do that like the way I see
people suffer.
Michael's goal is to finish college to become a chemical lab technologist and then he would like
to work. This may reflect the age gap between him and the other participants since he is 18 and
at a different stage in his life that requires more direct planning in order to become more
financially stable and secure through work.
Although the qualitative nature of this study prevents generalizations, clear gender
differences may exist in both the types of goals participants would like to pursue and making
long term goals for the future. Sociological structures such as gender roles and cultural histories
influence goal setting among youth (Baird, Burge, & Reynolds, 2008; Best & Forster, 2004).
Michael had one goal, to get through school so he could work, which may have been influenced
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by historical and cultural patriarchal perspectives in which men typically are the household
providers and are socialized to work (Baird, Burge, & Reynolds, 2008). Claire and Rosette had
many goals. Primarily, their goals stemmed from a desire to help others. As well, the female
participants' goals included multiple activities, both personal and career oriented. This may
reflect a matriarchal perspective that emphasizes the role of women as caregivers (Staeheli,
2003; Best & Foster, 2004). This historical perspective asserts, "as women have been seen as
the protectors of personal relations in the household, it makes some sense that protecting the
relations in the community would also be a feminine task" (Staeheli, 2003, p. 820). Accordingly,
women are also said to be more "conversational" (Best & Foster, 2004, sec. 2.1), reflective, in
touch with their feelings, and future oriented making it easier for them to recall their hopes and
goals for the future.
Likewise, the sense of empathy, caring, altruism and compassion that guides Claire and
Rosette's goals for the future are traits of social competence demonstrating personal strengths
and therefore resilience (Benard, 2004). Known as the "fundamental people skill" (Bernard,
2004, p. 15), empathy "not only helps facilitate relationship development, it also helps form the
basis of morality, forgiveness, and compassion and caring for others" (Goleman, 1995, as cited
in Bernard, 2004, p. 15). As a result, altruism is said to be "empathy in action" (Bernard, 2004,
p. 15) and is found in many resilient adults who learned to love others and help to alleviate
their pain despite their own. Similarly, many physiological and psychological benefits are
documented from experiences of compassion, "the desire and will to care for and to help
alleviate another's suffering" (Benard, 2004, p. 16). Claire and Rosette's goals evidently display
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a sense of social competence whereas Michael's goals demonstrate a sense of autonomy and
self-sufficiency, which are also important factors influencing resilience.
4.2.3

Body Mapping: Considering the Production, Image, and Audience

Production
The production of participants' body maps varied greatly. For instance, it was clear in the first
session that Claire had a plan of what she wanted to do with her body map and that it would
require more time to facilitate her vision. I let her take the body map home for the first and
second sessions with the supplies she needed and added an additional session to discuss what
she had created in more detail. The result of her hard work and dedication was astounding! On
the other hand, Rosette and Michael were much more verbal about their stories and felt more
comfortable explaining them rather than drawing. For Rosette, the gatekeeper really helped to
make her feel comfortable with the art in the beginning by reflecting on Rosette's personality
when we were deciding how she would pose to trace her body. Invited by Rosette, the
gatekeeper encouraged her engagement:
You're always like talking and doing something with your hands so you need to think
about that....you're always like talking with your hands, I think you're like this,
something like, this... [SHOWS HER POSES WITH HANDS UP]...Like this yeah! You're like
'I don't know', 'No.', 'Yes.' Those kinds of things. That's what I think and you're always
smiling but that's hard to trace...I would draw you with a big smile. That's what I think
about when I see you.
Simple things like this helped facilitate the production of the body maps. One key issue that
required flexibility on my part was the youths' self-efficacy in producing the art.
Self-efficacy in art.
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Throughout the body mapping process, each participant was self-conscious with their artistic
skill at some point. Michael did not like the body mapping portion of the sessions very much. It
was clear that he preferred to tell me his experience rather than draw it. Phrases such as "I
can't draw" and "I don't know how to draw well" were frequently expressed by Michael.
Michael's lack of self-efficacy with drawing prevented him from drawing various symbols to
portray his story; however, I eventually told him he could write it on the body map if it would
be easier. In one instance, Michael wanted to draw a donkey to represent his experience back
home but he didn't think it looked good:
MICHAEL: I'm going to draw a donkey.
I: Wow, that looks good already!
MICHAEL: It looks terrible!
[BOTH LAUGH]
MICHAEL: It looks like a rabbit. Let's just make a rabbit.
[BOTH LAUGH]
Michael's ability to joke about his skill facilitated his storytelling.
Rosette had a similar experience with comments such as "but I'm not good at drawing,
I'm scared like I'm going to make some mistake though" and "but I'm not perfect to draw
though I don't know, maybe you can tell me what I'm going to do". However, unlike Michael, at
some points she would ask me to help her instead of avoiding drawing a symbol altogether. In
instances like these, we had lengthy discussions to discuss what the symbol might look like. At
one point, Rosette asked me to draw a musical note and a stethoscope to portray her goals in
life because she thought it was important to add but she wasn't comfortable drawing them and
so I did it. This process was a series of negotiations between what colours we would use, how
we would draw it and where it would go so that it was still Rosette's creation. After I drew the
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two symbols, she decided that she would write above it that this was her goal for the future.
She did not use the word dream because she said some dreams do not come true.
Even Claire, who seemed to be quite comfortable with the artwork out of all the
participants, expressed insecurities when drawing, "Can you do it for me because I can't
draw...I'm bad at drawing hands." She wanted me to draw her hands but we decided we would
trace them and she would draw inside of them.
No one drew a self-portrait of their face, Rosette and Michael because they did not feel
they could do a good enough job and Claire because she wanted to put other symbols there.
Image
Claire had plans to put up the complete laminated body map on her wall. We talked a bit about
the experience of body mapping:
I: So do you have homework for the March Break?
CLAIRE: Nope.
I: That's nice.
CLAIRE: I didn't go to school on Friday so this art helps.
I: [LAUGH] I bet.
CLAIRE: Because if I didn't have it I would just be home just sitting there.
I: So when you hang this up on your wall and you look at it, what do you think it'll
remind you of?
CLAIRE: You. Like wow.
I: A lot of work?
CLAIRE: Yeah.
I: Do you like the experience of like working on it and telling your story and all that?
CLAIRE: Yeah, it's fun.

Although Rosette did not talk about what she had planned for her completed body map, she
was very excited to receive it and seemed to like the outcome of her work. Because Michael's
body map was sent to him, I did not get to observe his reaction to his finished body map
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however I do not think that he was as thrilled as the girls were with the final product because
he liked the art the least.
Audience: My message to other refugee youth
The participants were given an opportunity to provide both a slogan and message to other
refugee youth coming to Canada. Michael's slogan was "people get a chance to improve their
daily life and have a better life." His message spoke of the benefits of coming to Canada:
Everything is available for refugees. They get to have a better life than what they had
before... People get a chance to improve their daily life and have a better life...'Cause
they have like everything, they have the basic things like, they have food, they have, like
they have everything so there's no chance for them to not get an education or like
everything is easier for them.
He also said that successful settlement "helps make you a better person."
Claire, however, chose to talk about courage and wrote, "If you have courage, it's Claire" by
her head "...because courage comes from your mind". Similarly, Rosette made a visual slogan
by drawing a heart and putting strong words around it. She wanted her slogan,
...to show other people like, we're supposed to love one another and because okay God
give us like, we have like three things one is hope, we have loves and we have faithful.
And sometimes love never fail either anymore but we can do other things and just fail,
we can try other things and so but love is something that's really important for us and
human beings, I noticed that we don't love, yeah we love each other but sometimes if
you tell me like to love my enemy it will be hard though. But God said like love one
another as you love yourself and that would be good like if we know that it would be
good but sometime like when you have your enemy you just feel why, maybe he or she
did something really bad for you and it's really hard to forget it but I don't show like,
when we have been and you don't show your enemy like you hate her.
It is interesting to note the gender differences in the participant's messages to refugee
youth coming to Canada. Michael's message spoke specifically of coming to Canada and he did
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not consider its placement within the body, whereas Claire and Rosette's messages spoke of
internal attributes and placed them on the body to symbolically represent their messages. Of
course one cannot generalize here, but these differences may be explained in part by gender
theories that men think and communicate practically and women are more likely to involve
feelings and emotion in communicating with others (Best & Foster, 2004). However, other
issues such as age, comfort level of drawing, and culture may be at play also.
Although none of the participants discussed how they felt about communicating their
stories with others, each participant had a message to give to other refugee youths. I cannot
speculate from what I know if they were afraid to be judged or excited to tell their stories.
However, from the experience, they all seemed to easily open up during the second session and
relatively enjoyed the process, which may suggest that they enjoyed telling their story and
reflecting on their experiences.
4.3 Conclusion
The purpose of this chapter was to introduce and discuss critical narrative and identify
facilitators and barriers to successful settlement from the results of this study including general
health status. This was done through a collaborative approach in which the participants were
essential to knowledge production and were trusted to evaluate their own situation. The results
reveal that education, faith, family and friends, and time are supportive factors in refugee
youths' settlement experiences. Conversely, language was the only clear barrier identified
within this study. Further implications of these supportive factors effecting resilience were
discussed. As well, the production, image, and audience of the body map revealed some self-
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efficacy issues with artistic skills, however, the ability to verbalize their ideas helped the
participants to overcome this challenge. None of the participants reported poor health.
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5

FINAL CONSIDERATIONS AND IMPLICATIONS FOR FUTURE RESEARCH, PRACTICE AND
POLICY MAKING
r

\

"It is essential to realize that for newcomers to
Canada, the settlement process is a life-long
journey" (Richmond & Shields, 2005, p. 515).

J

V

5.0 Introduction
This chapter focuses on implications for further research, practice and policy making based on
the study presented in the last four chapters. As stated in chapter 1, refugee youth face a
double burden of transition as they transition in their new country and into adulthood. The
purpose of this study was to explore the pre-arrival, arrival and resettlement phases of youth
refugees to gain an understanding of successful settlement processes and how policies and
services contribute to or hinder this process. Objectives of this study were: (1) to explore the
facilitators and barriers of the resettlement phase of youth refugees and to identify ways in
which services and policies can better facilitate youth refugees' successful transitions to
Ontario, Canada, according to the teenagers themselves and; (2) to explore in brief youth
refugees' health status as they define it throughout the resettlement process, according to their
own perspectives. The use of critical narratives and body mapping with refugee youths revealed
that education, family and friends, faith, and time were significant contributing factors to
healthy and resilient settlement processes.
5.1

Implications for future research, practice, and policy

Implications from this study must be understood in the context of neo-liberal policies. As such I
suggest future directions in order to make refugees a priority. As well, my focus is primarily on
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service providers and teachers. The school system and how it can contribute to the resilience of
refugee youth through proven resilience models and strategies is also emphasized. Finally, I
suggest researchers embrace visual methodologies including body mapping in working with
refugee youths as indicated in chapter 3. The overall goal is to make changes in attitudes,
policies, and services to foster resilience in refugee youth and identify their needs as a priority
within the Canadian context. This shift in perspective should enhance the integration of the
most at-risk refugee youths into Canadian society successfully.
5.1.1

Government

The participants in this study clearly identified that the organizations in which they were
recruited from were a facilitator and support to their successful settlement. After school
programs, whether they are academic compensation programs, homework clubs or even of a
social nature, offer opportunities for youth to meet others in similar situations, allow time for
homework completion, and provide support necessary to transition such as life skills training,
mentoring, and fostering a sense of community (Naidoo, 2008; Rossiter, M. & Rossiter, K.,
2009).
With increasing budget cuts and a clear lack of priority for immigration issues (Michalski,
2001), settlement organizations are overburdened with heavy workloads and underfunded
limiting the resources available for programming and participation in research (Richmond &
Shields, 2005). In Sidhu and Taylor's (2007) study on educational provision for refugee youth,
they challenged the Australian government's stance on providing resources:
The discursive links between transition and risk factors such as pre-migration
experiences, poor levels of social capital and refugees' embodied attributes ('language
and cultural barriers') mean that the success of settlement is reframed as the
responsibility of refugee communities and individuals. The impact of poverty,
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unemployment and racism, and the responsibilities of governments to provide well
resourced services are rendered less important, (p. 289)
Although this statement is clearly focused on the Australian context, obvious parallels can be
drawn concerning the Canadian government's neo-liberal stance on migration issues. Increased
funding for programs for refugee youth through a variety of meaningful and engaging mediums
such as media, arts, dance, and theatre is imperative for fostering resilience (Coppens, Page, &
Thou, 2006; Harris, 2007). This in turn, is one factor that will help youths to lead healthy lives
and, therefore, become successful and contributing members of society.
Canada is among the leading countries that continue to receive a large portion of the
world's refugees and immigrants (Stewart et al., 2008). Consequently, many countries look to
Canada as a model for successful settlement delivery (Richmond & Shields, 2005). However, as
Richmond and Shields (2005) argued, this community-based system, funded primarily by
various levels of government, is a "system in crisis" reflecting the decline of government
funding and the stress it has placed on these services to provide more support with fewer funds
and more in-depth accountability restraints (p. 513). Neo-liberalism is often to blame for the
decline in the settlement status of immigrant and refugee populations around the world and
traces back to the United States and the United Kingdom (Richmond & Shields, 2005; Sidhu &
Taylor, 2007).
Neo-liberalism refers to the fiscal restraint of governments beginning in the 1980s that
shifted power and duty of equity and social justice from the welfare state to that of mutual
responsibility (Sidhu & Taylor, 2007). Sidhu and Taylor (2007) reported that "paradoxically,
there is now a greater emphasis on inclusion, collaboration and partnership" between the
government and NGOs (p. 287). However, Sidhu and Taylor described that this emphasis on
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partnerships often translates as a lack of priority for refugees from government and results in
"funding restraints and minimalist equity policies" (p. 287), which have been proven by the
declining status of refugee populations in Canada since the start of neo-liberalism (Omidvar &
Richmond, 2003). In fact, Omidvar and Richmond (2003) reported that difficulties within the
Canadian labour market, increasing poverty rates and decreasing levels of services for
immigrants and refugees has led youth to be more vulnerable in Canada. Throughout my
research, I have come to believe that more equitable policies such as valuing the employable
skills of refugees and immigrants in an expedited fashion will reduce the fiscal burden of the
government, increase the socio-economic status of refugees and immigrants, and in turn have
positive benefits on the children of those who would then be able to be a contributing member
of society in a greater capacity.
5.1.2

Service Pro viders

Before delving into possible implications of this research to service providers, I would like to
define service providers to not only include those in settlement services in Canada but also
extend this term to NGOs not-for-profit service providers such as missionaries and relief and
development workers who may be based in Canada, but also serve populations around the
world. This is because a transformative attitude can have great implications in fostering
resilience and strengthening Canada's already strong reputation of being inclusive and service
oriented throughout the world (Richmond & Shields, 2005). From the findings, it is clear that
the after-school programs the participants attended were a great facilitator for their settlement
process in terms of gaining skills, developing lasting relationships with both their peers and the
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program's facilitators. Perhaps the most important aspect of these programs is the ability to
integrate into society through socializing.
Similarly, the support from family friends was a great facilitator for the participants in
this study. Programs that allow opportunities for relationship building therefore are crucial in
providing further support in the settlement process for youth. However, some refugee youth do
not have parents to model healthy behaviours, provide affection or offer a space in which the
youth feel respected (Benard, 2004). For youth who do have parents, their role models may
not always be healthy, placing them at risk for developing unhealthy, at risk behaviours. Benard
posited that the healthy behaviours settlement workers show toward the youth they work with,
such as respect, can have a great influence on his/her life. By showing them that they have your
attention and respect, you invite them to tell their story in a non-threatening manner that has
the power to be transformative. For instance, Benard stated that getting to know the youth you
service is an integral part of building healthy, safe relationships. As well, Benard posited that
asset-based community development that builds on strengths rather than focusing on
limitations fosters positive identity and perceptions leading to resilient characteristics within
the community. Furthermore, placing high expectations on youth to succeed is an integral way
to show refugee youth that you believe in their capacity to achieve, according to Benard. More
research into the conceptualization of cultural sensitivity and cultural safety (Goodman, 2004),
respectful behaviours and healthy expectations could help service providers to more
adequately foster resilience even in the most at-risk refugee youth.
Claire and Rose found a great deal of strength from their faith and identified that going
to church was a supportive factor in their settlement process. The importance of gathering as a
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community and sharing their faith is another facilitator that should be encouraged for those
who identify with a certain religion. However, for those who do not identify with a religion, a
variety of programs that encourage community and spirituality may be equally as rewarding
and supportive.
Finally, it is important for service providers and teachers to understand the importance
of time in the settlement process. Clearly, settlement is a large task that is ongoing so it is very
important to respect that process as a facilitator in helping youths to learn the language,
integrate into society, and become well-acquainted with their new home.
5.1.3

Teachers and the School System

Since education was a predominant facilitating factor for participants in this study, it is
important to address the teacher-student relationship and the educational system as a whole.
Much like a settlement worker, teachers must also be role models for their students. Providing
a respectful environment can have a large impact on a student (Benard, 2009). As well,
drawing from the work of Paulo Freire (2009), it is important to value students and teachers as
co-creators of knowledge through respectful dialogue. Similarly Hek (2005) insisted that, "the
capacity of teachers to listen and take their [refugee youths'] concerns seriously is vital, and this
attitude needs to be promoted by the school as a whole" (p. 166).
Hek (2005) identified the importance of having teachers who speak the same language
as refugee youths to build trust and a sense of belonging within the school, facilitating parentteacher relationships, and clearly identifying specific needs of refugee youth. Accordingly,
Naidoo (2008) maintained "a teacher needs to act as a mediator between two cultures, both
the dominant and disadvantaged" (p. 145). Since language was the only identified barrier in this
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study and education was by far one of the greatest facilitators, it makes sense to address
language within the school system. ESL within the school system has clearly been a facilitator
for all participants, however, providing more opportunities for multi-lingual teachers to work
with refugee youths and their parents to address their specific educational and language needs
may be a crucial step in addressing language as a barrier for the settlement of refugee youths in
Ontario.
Claire identified that a welcoming atmosphere within the classroom was a facilitator as
she integrated into the Ontario school system. Likewise, Hek (2005) found that schools that
clearly incorporated refugee issues into the curriculum in the UK did a much better job of
welcoming and integrating refugee youths into school and promoting healthy, respectful
behaviours, whereas schools with no such policies reported more bullying and discrimination
toward refugee youth. Therefore, Hek deduced that educating youth on the impact of war for
refugees and promoting healthy behaviours towards refugee youth can have a profound effect
on the way refugee youths are treated by their peers in school. However, the Canadian school
system itself may be fundamentally flawed in its approach to teaching youths with a variety of
learning needs, including that of refugee youth (Wilkinson, 2002).
Sidhu and Taylor (2007) analyzed educational provisions for refugee youth in Australia
and questioned the effectiveness of clustering students in schools and ESL classes. They said
this already puts refugee youth at a disadvantage because this process does not account for the
varying needs of refugee youths. The Canadian education system also clusters students into
college or university level classes, often restricting refugee students to college level classes
because of gaps in education before coming to Canada or language needs (Wilkinson, 2002).
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Wilkinson argued that clustering students places refugee youth at a disadvantage right from the
beginning of their Canadian education as a university education can help them attain a higher
paying job than most college programs can. If refugee youth want to go to University, most are
often forced to spend extra time in school to complete university level courses, according to
Wilkinson. However, she asserted, with many provinces limiting government funding for
secondary education to 19 years of age, this may place a significant financial burden on refugee
youth families.
As demonstrated, teachers can have a profound impact on the resilience of refugee
youth through respectful education and behaviours (Benard, 2004). Likewise, an educational
system that supports the diversity of learning needs and fosters a non-restrictive learning
environment could enhance the educational and career success of refugee youths without
placing undue financial stress on their families. As Freire (2009) discussed,
To resolve the teacher-student contradiction, to exchange the role of depositer,
prescriber, domesticator, for the role of student among students would be to
undermine the power of oppression and serve the cause of liberation, (p. 75)
In other words, to transform the current educational model from an authoritative banking
paradigm to a dialogical problem-posing concept would encourage authentic thinking, diminish
authoritative power, and promote trust among teacher and student. Furthermore, "founding
itself upon, love, humility, and faith, dialogue becomes a horizontal relationship of which
mutual trust between the dialoguers is the logical consequence" (Freire, 2009, p. 91). More
research into these areas may be helpful in transforming neo-liberal policies that clearly have
limitations within the Canadian educational system.
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5.1.4

Researchers

The use of visual methodologies has many benefits for working with refugee youths. As
discussed in chapter 3, visual methodologies provide engaging forms of knowledge creation,
and collaboration that helps to break down power imbalances. In particular, body mapping is a
great tool for exploring refugee youths' experiences in a manner that helps participants make
meaning of their experiences and reminds them of their strengths. The use of visual
methodologies, specifically body mapping, may be helpful to further investigate the resilience
of refugee youths while playing on the strengths of the individuals creating knowledge to form
a collaborative effort.
Finally, the relationship between resilience and health status should be investigated in
more detail as we know the participants in this study may be resilient because they are healthy
or vice versa. Clearly the relationship between mental health and resilience seems to be strong,
therefore further longitudinal investigation may reveal with greater certainty the factors that
influence successful settlement and resilience among refugee youths (Kumpfer, 1999).
5.2

Personal Implications

This research project has had a transformative impact on my own life in terms of morals and
values, and even situating myself politically. Although I have always had an interest in
international relations to some degree, my passion and understanding of certain issues related
to settlement throughout the world and specifically in Canada has grown. In the introduction of
this thesis, I described my views on refugee youth and my sincere amazement that youth could
overcome such atrocities. Although exploring the trauma participants may have faced in their
past was outside of the scope of this study, I am aware that each participant has had difficult
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experiences they have had to overcome. While I am still amazed, now I have a much better
understanding of the factors that affect resilience and healthy settlement. I sincerely enjoyed
getting to know the youth in my study and now understand how far respect and nurturing
healthy relationships can go in fostering resilience. I continue to believe that we all need to play
a part as settlement workers, health care providers, and simply as humans in fostering
resilience. This issue is not just relevant to government, academics, service providers or
educators, it is applicable to everyone. Freire (2009) affirmed the need for global responsibility
when transforming positions of the oppressed, "it is everyone's responsibility to react
thoughtfully and positively to the situation" (p. 9).
Also, I have learned how important it is to recognize the often undeserved privilege
white people have specifically because of the colour of our skin and how that can unconsciously
impact our attitudes toward others. Finally, I was able to work through the struggles I had in
terms of what I believe politically to articulate how settlement issues relate to my own personal
values and morals and those of the party I support. Through this study, I have learned a great
deal about what cultural sensitivity is—respect, and believe it will be an important aspect of my
own career, and further that this study will affect the way I live my life, raise my children, vote,
and even spend my money. While helping to raise consciousness about the way we have been
building Canadian society, I hope this study will move us further to the goal of doing well
together (Tutu, 2011, p. ix).
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Appendix B. Facilitation Guide: Body Mapping

FACILITATION GUIDE: BODY MAPPING
Research Project 'The settlement and resilience of refugee
youth in Canada: A critical narrative study (2010-2011)"
Charity Davy ©

Telling the life stories of refugee youths
Adapted from Gastaldo, Magalhaes & Carrasco, 2009

This body map was created by Ottilia Charles of Iringa. Body maps were created by women
living with HIV in Tanzania and Zambia. In a five-day workshop, women outlined their bodies on
paper and added words, quotes and images to express their life journey with HIV. The process,
conducted by CATIE, Canada's source for HIV and hepatitis C information, in partnership with
African-based REPSSI, conveyed life-saving information about HIV and the challenges
associated with living with it. CATIE: www.catie.ca. Reprinted with permission.

126

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH

Table of Contents
Supplies and Materials
Room Organization
Meeting #1: The Settlement Experience
Introduction
Exercise 1: Body Tracing
Exercise 2: Settlement Journey
Homework: Personal Symbol & Slogan
Message to Others
Meeting #2: The Life of a Youth Refugee
Exercise
Exercise
Exercise
Exercise
Exercise
Exercise
Exercise

1:
2:
3:
4:
5:
6:
7:

Personal Symbol and Slogan
Marks on/underthe Skin
Self-portrait
Message to Others
Body Scanning
Support Structures
Decorating /Finishing Off

127

Running Head: UNDERSTANDING RESILIENCE AND SETTLEMENT IN REFUGEE YOUTH

Supplies and M aterials

Paper for body mapping
Sheet for drafts and color checks
Crayons
Markers
Pencils
Paint (washable)
Glue
Scissors
Color sheets
Magazines
Gloves

Room O rganization

Stick 2 sheets together and stick both ends to the table
Stick a 1 meter white paper close to all materials to
practice drawings, checking colors etc.
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M eetin g #1: The S e ttle m e n t Experience
INTRODUCTION (5 MINUTES)
PURPOSE

SCRIPT

• To introduce the relationship of body mapping to the goals
of the research project
• To break any intimidation related to drawing

As part of this research project; we are going to use the body as a
starting point to explore how your settlement experience has an
impact on your life, including your health and well-being. We will
try to capture your settlement experience in a visual way.
Together, we will draw your body and the world you live in. You
know yourself better than anyone else does; therefore, there is no
need to feel afraid of painting, drawing it. It is important that you
focus, and enjoy the process. I am here to help.

SPECIAL CONSIDERATIONS

1. Consent forms have already been signed.
2. Remind the participant that the conversation will be recorded.
3. Next, remind the participant that the body maps will be exhibited and used in
several ways.
4. Keep a check on the general health and energy level of the participant.
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EXERCISE 1: BODY TRACING (25 MINUTES)
PURPOSE

SCRIPT

• To trace an outline of the participant's body in a posture
that is most characteristic of who they are.

The first step in creating this body and world map is to draw your
body tracing in this paper. As humans, we look different and we all
feel and do different things; so, in this map, we want to capture
your uniqueness.

INSTRUCTIONS

• Ask the participant to take off his/her shoes and any extra
clothing (i.e. sweater, jacket, etc)
• Ask the participant to think of a posture that is
characteristic of who she/he is (e.g. work posture, sleeping
posture, dancing posture, etc)
• Ask the participant to lie down in that posture, while you
draw an outline of his/her body
• Trace the whole body outline with a pencil or grey charcoal.
• While tracing, ask questions about the participants'
personality and self changes (see below)
• After helping the participant get up, ask her/him to pick a
color that best represents who s/he is to paint the body
shape
• Finally, ask the participant to wear plastic gloves, ask for a
color for the hands, and imprint the hands on the body

Questions:
How would you describe yourself as a person before settlement?
Are you different now? If so, how?
What do you think has been the biggest change?
How would you describe yourself nowadays?
What does successful settlement mean to you?
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EXERCISE 2: MIGRATION JOURNEY (35 MINUTES)
PURPOSE

SCRIPT

• To explore representations of participants' roots, identity,
and the place s/he is in now.
• To map out the physical journey they have made to Canada
and possible reasons for leaving.

Now we are going to summarize your key experiences in coming to
Canada using some symbols to describe what you have told me
during the interview. Symbols are pictures or images that have
special meanings to the person using them, and they help give
information about processes, places or feelings. Symbols don't
always look like the object you know, but they carry a special
message.
During the interview, you already told me a bit about where you
are from (remind participant of some information provided and list
these ideas with him/her). What symbols come to mind when you
think about your country of origin? Is it the people that still live
there, a symbol of your culture (e.g. food, sport, drink, activity)?
Now, think about what comes to mind when you think about
Canada, and where you live right now. How did you feel when you
came here? Can you think of symbols or images of things that
represent this journey? (list the ideas again and later draw them)

INSTRUCTIONS

• List key ideas about where the participant comes from
• Ask the participant to draw pictures or symbols related to
their home country (be ready for the participant being
unable to remember, in the case he/she arrived many years
ago)
• List key ideas about where they are now, how they live
• Ask the participant to draw pictures or symbols about life
in Canada
• Encourage them to make connections between the two
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places (e.g. roads, arrows, etc), and symbols of things
within this trajectory, (e.g. the mode of transportation they
used to get here, other places they lived before getting
here, people they came with, etc)

HOMEWORK:

For our next meeting, please prepare the following:
1.1. Draw a symbol that represents your migration journey
to Canada (e.g. an object, a picture of a place)
1.2. Think about where this symbol should be placed on the
body (e.g. on top of the head, in the chest, on the leg)
1.3. You will be asked about the meaning of the symbol and
its location on the body
2.1. Create a personal slogan (e.g. a statement, a saying, a
poem, a song, a prayer, something you say for
yourself) that describes your philosophy of life or your
current thinking about your life
2.2. Think about where to place the personal slogan in the
sheet
3.1. A message to the general public regarding your
current condition (e.g. your life in 2 countries, your
status, your life in Canada, your experience at school
and with friends and family)
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Meeting #2: The Life of a Refugee Youth/ Resilience & Coping
EXERCISE 1: PERSONAL SYMBOL AND SLOGAN (10 MINUTES)
PURPOSE

SCRIPT

• To learn about the symbol and slogan the participant has
chosen

1am curious to know what the personal symbol and slogan you
have chosen to describe your settlement journey is, who you are,
and what kind of philosophy or ideas keep you going. Can 1see
what you have created?

INSTRUCTIONS

• Ask the participant to show you the symbol and slogan and
explain the meaning
• If they are ready to be cut and placed on the body map,
help her/him to do so, asking about the meaning of the
location
• If they are sketches, ask the participants to draw/write a
large version on the body map
SPECIAL CONSIDERATIONS
1. The participant may choose a slogan in any language
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EXERCISE 2: MARKS ON/UNDER THE SKIN (PHYSICAL,
EMOTIONAL, AND SOCIAL MARKS - 30 MINUTES)
PURPOSE

• To draw the environment that participants experience and
visualize the impact on their body

Today we will try to represent your life as a refugee youth as we

SCRIPT

just talked about. We will try to map out on your map, your living
conditions, relations with others, etc, and how these things impact
your body and well-being. We will also focus on what happens to
the body as you live every day.
INSTRUCTIONS

• Ask the participant to list the issues they have discussed
that s/he would like to see represented around the body
(e.g. physical conditions, safety, relationships, services, etc)
• Ask the participant to create drawings or symbols that can
capture her/his life in Canada
• Ask participants to scan their body map from head to toe,
and identify specific marks on their body and whether they
are markers on top or under the skin (e.g. operations,
sickness, stress, mental health issues, nutrition, smoking).
• Ask participants to elaborate on such marks. For instance,
"Where did you get that scar? How it happened?"

SPECIAL CONSIDERATIONS
1. Participants may want to show all or none of their marks on the body m a p respect this and try to support the process by encouraging marks they are willing
to describe
2. Drawing marks might bring up traumatic experiences—check in on participants,
offer them a break, or if needed, counselling
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EXERCISE 3: SELF-PORTRAIT (20 MINUTES)
PURPOSE

SCRIPT

• To get participants to carefully look at themselves and draw
what they see rather than what they think of themselves

We all have the same features placed in more or less the same
way on our faces, yet we all look different. Every face tells a story.
What Is your face telling you? Look carefully at the shape of your
face. Is It round? Do you have a pointed or squared chin ? Or Is your
face long and thin? What is the shape of your eyes? Your mouth?
Your nose? How are these features placed on your face?

INSTRUCTIONS

• Ask participants to draw a pencil portrait of their face while
holding up a mirror
• Ask them to focus on the positions and the proportions of
the features on their faces—they do not have to be exact

SPECIAL CONSIDERATIONS

1. If participants have a hard time drawing their self-portrait, work through the
exercise quickly and assist where possible. Encourage them to use magazines for
specific features if they don't want to draw.
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EXERCISE 4: MESSAGE TO OTHERS (5 MINUTES)
PURPOSE

• To capture a message that the participant would like to give
to the general public about his/her experience

SCRIPT

Have you thought of your message? Given all that we have
explored in these two interviews regarding your settlement
journey; your living conditions and your overall health, what
message would you like to give to the public about refugee youths
in Canada?

INSTRUCTIONS

• Write it down on a piece of paper
• Help participants to make the message concise, if needed
• Ask the participant to write the message on the body map
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EXERCISE 5: BODY SCANNING FOR EFFECTS AND POWER (30
MINUTES)
PURPOSE

SCRIPT

• To explore representations of the effects of being a refugee
youth in Canada, including gender, race, social relations,
and use of services that may promote or interfere with the
participant's wellbeing
• To locate the place of personal power
• To help the participant visualize her/his own strength

Considering your previous comments on how settlement impacts
on your life and your health, what kind of drawings should be
placed on the body or around it to depict such ideas? It is
important to draw the social, spiritual, emotional and physical
elements you have described before.
After you finish drawing these things out, 1 want you to reflect on
the strength and courage you have for facing these problems and
difficulties. Where do you get this power from ? Scan your body
and concentrate on where this power lies in your body. Is it in your
arms? Your mind? Is this connected to your personal slogan?

INSTRUCTIONS

•

Help the participant identify key elements s/he wants to
represent through drawings (list key words to help).
• Encourage participants to make connections between the
drawings and the body (e.g. lines, arrows, etc), and add
symbols within this trajectory.
• Help participants identify a key power point in the body by
giving examples or suggestions that they have alluded to
throughout the process.
• Help participants make a connection between this power
point area and their personal slogan.
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EXERCISE 6: SUPPORT STRUCTURES (25 MINUTES)
PURPOSE

SCRIPT

• To identify key people, institutions, agencies or other
avenues (i.e. support structures) that help support the
participant in her/his daily struggles

Over the last two Interviews, you have shared a lot of Information
about the difficulties associated with living as a refugee in Canada.
You have also mentioned ways of dealing with these problems. In
this exercise, 1 would like you to think about people or things in
your life that support you through these tough times. Your
supporters do not have to be living individuals, It can be someone
who has passed away, several people, an organization (e.g.
agency, sports team, etc), or a belief system (i.e. religion/God).
How do these people or things show their support? What does this
mean to you?

INSTRUCTIONS

• Ask the participant to identify people or things that support
them, and then ask him/her to pick a color to either
represent each of these people/things or all of their
supports.
• Then, ask the participant to elaborate on how these
people/things show support. What specific things do they
do that other people don't. Ask what it means to feel
supported.
• If the participant chooses specific individuals, refrain from
using their real names on the body map, ask him/her to
pick a symbol or a nickname to represent them.

*lf time is over, ask the participant to tell the story of his/her
journey through the body map. If there is time, move to the
last exercise
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EXERCISE 7: DECORATING/FINISHING OFF (IF TIME PERMITS)
PURPOSE

SCRIPT

• To provide an opportunity for the participant to briefly
analyze his/her work and identify gaps/missing elements.
• To put the finishing touches on the body map.

The body mop is almost ready. This is your last opportunity to add
any symbols or connections that you feel are important to include
for your story as a youth refugee In Canada. To finish, please tell
me the story the body map reveals (how we should tell it to
others).

INSTRUCTIONS

• Ask the participant to add any important details to her/his
body map and to explain why s/he have added these extra
details.
• Then ask participants to draw pictures or links (e.g. lines,
arrows) to refine the narrative they believe the body map
should reveal.
• Make sure to clarify any confusion in their narratives.

References:
This work was adapted from Gastaldo, Magalhaes & Carrasco's Research Project:
"The Health Consequences of Gendered Economic Migration: The case of
undocumented Latic American workers in Ontario (2009-2012)" Telling the
embodied stories of undocumented workers.
Living with X, a body mapping journey in the time of HIV and AIDS - REPSSI (2007)
Available at www.repssi.org
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Appendix C. Demographic Interview
Demographics Interview

¡eudonym:______________

Date:__

What is your age?
What is your gender?
When did you come to Canada?
Did you come to Canada with family or friends or by yourself?
Do you have siblings? If so, how many?
. Where was your home country?
. Did you live anywhere else before coming to Canada?
. Where do you live now?
. What is your housing situation like?
0. Do you go to school?
1. Where do you go to school?
2. What grade are you in? What is your highest level of schooling?
3. Do you like school?
4. Do you have a job?
5. What do you do for fun?
6. How do you get around the city?
7. Have you had any major health concerns? If so, what are/were they?

140

Running Head: UNDERSTANDING RESILIENCE AND SETTLEM ENT IN REFUGEE YOUTH

Appendix D. Study Evaluation
Study Evaluation
1. Please, use 3 words to describe your experience in this study.
I.

______________________________________

2. What did you like best about participating in this study?

3. What did you like least about participating in this study?

4. What were barriers for you to participate in this study?

5. Rate your overall experience out of 5 (1 being 'not enjoyable', 5 being 'very enjoyable').
Circle one:
5
4
3
2
1
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Appendix E. Harm Indicators
Harm Indicators

To be used in all sessions. The facilitator should seek assistance by Dr. Lilian Magalhâes in the event that
a participant exhibits any of the following cues that harm and/or trauma may be triggered:

Physical signs of emotional and behavioural stress

Outbursts of emotion - crying, anger, anxiety (panic attack, shortness of breath), Aggression
Emotional downcast behaviours - constraining emotions, self-accusations, blaming others, giving
up without explanation
Disengagement
Nervousness (Biting nails, pacing)
Low self-esteem/competence with task
Shifting attention
Passivity

Adapted from: Smith, M., Jaffe—Gill, E. & Segal, J. (2010). Understanding stress: sign, symptoms, causes
and effects. In Help Guide. Retrieved November 5, 2010 from
http://helpguide.org/mental/stress_signs.htm.
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Appendix F. Debriefing Script
Debriefing Script
Question to discuss during and in the end of the session:

1. Are you comfortable participating in this exercise? Please, let me know if you need to take a break.
2. Please X (pseudonym), remember that we are here to design your story and to highlight how you
manage to overcome some difficulties that most immigrants face when they come to another
country. Your story is very important to us but we want you to feel well about your participation.
3. Please, let me know if you need to go slower or if you need to change the order of the exercises.

Questions to discuss before leaving:

4. How are you feeling? Is there anything else you want to add or review? Thank you so much for your
participation.
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